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This research aims to examine pre-service music teachers’ views on piano lessons provided
in the emergency remote education process during Covid-19 lockdown. The population of the
research comprises 82 students studying at the Departments of Music Education at Kastamonu
University and Gazi University. The survey model, which is one of the quantitative research
methods, was used in the research. Research data were collected through a “pre-service teacher
feedback form” comprising 19 questions prepared by the researchers and finalized through
expert opinions; the data obtained are compiled under relevant tables. The results of the research
indicate that majority of the pre-service teachers follow piano courses through their computers,
that more than half of the students have the opportunity to play the piano and/or keyboard at
home, that they have problems with sound and image synchronization, and that they evaluate the
infrastructure of the courses as inadequate. The opinions of the pre-service candidates expressing
that they want to pursue their piano education face-to-face after the pandemic ends and that the
instrument education they received during emergency remote teaching is not acceptable, which
also due to the insufficien level of digital literacy, are also among the results of the research.
Pre-service music teachers suggested that piano courses should be held one-on-one and face-to-
face, the synchronization problem should be resolved, and the hours for piano courses should be
increased. The results of the research presented suggestions regarding the instrument education
process and future studies to be conducted on this subject.
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INTRODUCTION when evaluated in terms of education, the education process
of more than 1.57 billion students in the world has been in-
terrupted (Karakas, 2020, p. 565).

It is crucial to plan and perform educational activities in
situations that require a suspension of face-to-face educa-
tion due to reasons such as earthquakes, epidemics, terror-
ism and social events. Determining an alternative method
to continue education activities without interruption in such
emergency situations will ensure to resume education from
where it left off (Bayburtlu, 2020, p. 134). Due to being
caught unprepared for an emergency situation like quaran-

The coronavirus firstly appeared in the Chinese city of Wuhan
in November 2019 and was announced by WHO as a global
Public Health Emergency of International Concern (PHEIC)
in January of the following year. As of 15 May 2021, WHO
reported 161 million cases and more than 3 million deaths
worldwide (WHO, 2021). The fact that a global epidemic
has not been encountered recently has caused all countries
to be caught unprepared for this process and people to be
seriously affected socioeconomically and psychologically

(Jahangir et al., 2020, p. 3). This situation created a glob-
al panic throughout the world and paused daily life activ-
ities completely in many areas. In line with the warnings
of WHO, countries have implemented various measures to
slow down the spread of the virus and new regulations have
been introduced for the functioning of many sectors. It has
become inevitable to take precautions in the field of edu-
cation as well and whole world has entered into a process
that has not been experienced before. As shown in Figure 1,
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tine, each country has introduced different practices in line
with its projections for the process. While some countries
decided to suspend educational activities; others, including
Turkey, quickly adapted to the new order and decided to
switch to distance education. Educational activities in pri-
mary and secondary schools in Turkey was initially suspend-
ed on 12 March 2020; however were resumed in the form
of distance education in one week (Oztiirk & Cetinkaya,
2021, p. 142). Considering the higher education institutions,
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The map is dated 20 April 2020. This date is the day when education is most disrupted in the Covid pandemic.
On April 20, 2020, face-to-face education of 1.57 students worldwide was disrupted.

Figure 1. Countries where education has been interrupted due to the COVID-19 outbreak (UNESCO, 2021).

educational activities were temporarily suspended on March
16, 2020; and finally all institutions started distance educa-
tion within an average of three weeks following the transition
period. A “Distance Education Roadmap” was determined
by the Council of Higher Education (YOK) on March 17,
2020 and five major areas, namely legislation, infrastructure,
human resources, academic curriculum and implementation,
were included in this map. Thanks to this roadmap, it is en-
visaged to make use of digital opportunities and distance ed-
ucation methods for theoretical courses within the scope of
applied sciences and to lecture applied courses at the most
appropriate time (extending the academic calendar is also
among the options considered in this regard) determined by
the universities. Hence it is aimed to hinder any interruption
in this process by using distance education and digital op-
portunities, provided that they are auditable (Sarag, 2020).
According to the press release published by the Council of
Higher Education (YOK), the presence of UZEMs (Distance
Education Application and Research Center) in 123 uni-
versities in Turkey as of 2020 reveals that Turkey is quite
advanced in terms of infrastructure. The needs of the univer-
sities, which are disadvantageous in this regard, were met
by ensuring their cooperation with other universities under
the coordination of the Council of Higher Education (YOK)
(Yamamoto & Altun, 2020, p. 29).

Devran and Elitas (2017) highlighted the following fun-
damental ideas and features about distance education:
e  No obligation regarding age and level of education,
e  No restrictions regarding time and space,
e No obligation regarding physical participation,
e The advantage of the system being monitored from a
single center,
Prioritizing the principle of volunteerism,
e  Opportunity to deliver education to any place where in-

frastructure is ready
e Effective use of mass media and electronic media in
learning and communication (p. 33).

Figure 2 exhibits Urdan and Weggen’s fi urative

statements as of about the concepts related to distance

Distance
Education

Electronic
Teaching

Online Teaching

Computer Assisted
Instruction

Figure 2. Distance education methods (Cukadar & Celik,
2003, p. 34)

education. When examining these concepts from most ba-
sic to the most general, computer-assisted instruction, on-
line teaching, teaching model conducted with CD and DVD
technology is defined as the teaching model making use
of all electronic media (CD and DVD technology, internet
and intranet infrastructures, satellite, video etc.). Distance
education, on the other hand, includes all other distance
education models.

Since distance education using online tools is the only
option available to cope with the challenges of the pandem-
ic, the term “Emergency Remote Teaching” (ERT) has been
used in order to distinguish this distance education method
from other distance education and learning forms (Akbana
et al., 2021, p. 98). Differenc s between the concepts of
distance education and emergency remote teaching are ex-
plained by Bozkurt (2020) as follows:

e Distance education is a systematic and planned educa-
tion method based on field-specifi theoretical and prac-
tical knowledge; however, emergency remote teaching
is not an option, it is an obligation that is difficul to
plan and aims to keep education alive in emergency
situations.



COVID-19 and Digital Literacy: Assessing Pre-service Music Teachers’ Views on

Piano Lessons Provided in Emergency Remote Teaching

119

e Distance education continues within the framework of
lifelong learning and tries to produce permanent solu-
tions; however, emergency remote teaching offers tem-
porary solutions for the current need.

e These two terms are referred to in the international lit-
erature as “distance education” and “emergency remote
teaching”. Although both concepts are expressed with
the same word in our language, the concept of “remote”
emphasizes a physical distance, while the concept of
“distance” emphasizes both a physical, transactional
and psychological distance (Bozkurt, 2020, p. 117).

The success of distance education is proportional to the
digital literacy levels of teachers and students. Literacy re-

fers to the concept that means literate, educated (TDK, 2021).

Digital literacy, on the other hand, stands for ability to use

and understand information in a wide range, in multiple

formatss, and presented by computers (Glister, 1997, p. 1).

Digital literacy is one of the most important skills of the

twenty-first century. It is crucial for teachers to have digital

literacy skills in order to use the classroom environment more

efficient] with digital resources (Ocak & Karakus, 2019,

p- 130). It is of great importance for teachers and students

to be able to acquire information from digital environments,

use this information and produce and share new information
and environments with the information they have acquired, in

terms of being a digitally literate society (Avci, 2020, p. 113).

Emergency remote teaching activities, executed intensively

all over the world due to the COVID-19 outbreak, promised

important gains while on the other hand also brought prob-

lems that should be considered (Sezgin, 2021, p. 275).

History of Distance Education in Turkey and
Emergency Remote Teaching throughout the COVID-19
Outbreak

Former experiences of the countries have been very useful
throughout this process where distance education has been
rapidly adopted and put into practice; hence many countries
have been able to implement distance education without
experiencing infrastructure problems. Turkey has also be-
come one of the countries that can adapt to this process and
succeeded in the transition to distance education the fastest;
while this practice was quite successful in some areas, infra-
structure problems were encountered in some areas. The first
implementations of distance education in Turkey date back
to 1927. Evaluating the relevant period, it was concluded that
physical deficiencies of educational institutions have led to
the development of distance education. On June 2, 1927, the
Minister of National Education of the period, Undersecretary,
Members of the Board of National Education and Discipline,
11 ministers of national education and the general director
came together and discussed the basic problems of nation-
al education in Turkey. In this meeting, the education sys-
tems of the developed countries were examined and it was
agreed that optimum solution for providing a solution for
the education problem in Turkey is using letters for teach-
ing (Arar, 1999, p. 26). As of 1950s, distance education was
implemented by Ankara University Faculty of Law, Banking
and Commercial Law Research Institute. The contributions

of the method of using letters for teaching implemented at
the beginning of 1960s attracted the attention of the Ministry
of National Education and attempts were made on using
letters for teaching in partnership with the Undersecretariat
of Vocational and Technical Education and the Ministry of
National Education and a Center for Teaching via Letters
was established affiliate to the Directorate of Statistical
Publications (Kirik, 2014, p. 83). With a decree issued in
1982, Anadolu University was assigned to carry out open
education activities. Subsequently, the practice of distance
education has become widespread in Turkey owing to the
contributions of Firat University, Middle East Technical
University, Sakarya University, Istanbul University and
Atatiirk University (Giirer et al., 2016, p. 52). As of 2020,
there are over 2 million undergraduate students in Turkey
studying only with open and distance education (Council of
Higher Education, 2021).

The fact that distance education was not pre-planned as
an alternative to face-to-face education caused infrastruc-
ture, content and access problems in emergency situations.
Ministry of National Education and the Council of Higher
Education initiated the distance education process shortly af-
ter the pandemic was declared and uploaded the maximum
content possible during this period; unfortunately, the digital
facilities of the institutions were not sufficien at the same
level for both teachers and students. With the interruption of
face-to-face education and transition to distance education,
unfamiliarity with the practices, concerns about the epidemic
and the anxiety of supporting the students, the risk of pri-
vate institution teachers of being unemployed and financia
difficultie caused stress. Digital literacy, in particular, and
the lack of experience in terms of technological pedagogy
has been a separate concern for teachers (Toquero, 2020,
p.167). Yilmaz (2021) examined the digital literacy status of
pre-service teachers studying in different departments during
COVID-19 pandemic and found significant differences in
variables; such as grade level and department. This shows
that not all undergraduate students have the same readiness
for digital literacy. The study by Aksoy et al. (2021) which
investigated the digital literacy levels of teachers during the
pandemic, concluded that as the ages of teachers increase,
their digital literacy levels decrease; whereas the same dig-
ital literacy level increase in parallel with the level of their
graduate education. Technology has a positive effect on edu-
cational materials day by day. However, the overall education
received at undergraduate level falls behind these technologi-
cal developments. The only way for a teacher and a student to
benefit from a problem-free distance education system with a
rich content integrated in, is to acquire digital literacy. Even
though the programs and contents were immediately devel-
oped when COVID-19 hit, the lack of time for teacher train-
ing has caught the teachers off guard ( ydin, 2020).

As in every field of education, academic studies have been
carried out in Turkey for emergency remote teaching in the fiel
of music education. There are several studies conducted by
Ayaz and Albuz (2021); Sakarya and Zahal (2020); Sager et al.
(2020); Bolat and Akinci (2020); Umuzdas and Bas (2020)
and Kiigiik (2020) investigating subjects such as the opinions
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of teachers and students in the field of music education during

COVID-19 outbreak, current status of instrument education and

institutions as well as the transformation in music education.

The opinions of teachers and students on the impact of
the pandemic process on music education, which is one of
the main branches of the education sector, is very important.
Taking the opinions of prospective teachers studying in the
department of music education about the opportunities they
have within the scope of the emergency remote teaching pro-
cess, their adaptation to the process, their participation in the
course and the quality of the education provided is crucial
in terms of making improvements for an emergency remote
teaching need, which should be considered in the face of the
risk of the continuation of the process.

In the light of all this preliminary information; the prob-
lem statement of this research was determined as “What are
pre-service music teachers’ views on piano lessons provided
in the emergency remote teaching process during COVID-19
lockdown?”.

Answers to the following research questions were sought
within the framework of this main problem statement:

1. Which technological device do pre-service music teach-
ers follow in piano lessons provided in emergency re-
mote teaching process during COVID-19 lockdown?

2. What are pre-service music teachers’ views on the
opportunities they had in piano lessons provided in
emergency remote teaching process during COVID-19
lockdown?

3. What are pre-service music teachers’ views on course
process with respect to piano lessons provided in the
emergency remote teaching process during COVID-19
lockdown?

4. What are pre-service music teachers’ personal views on
piano lessons provided in the emergency remote teach-
ing process during COVID-19 lockdown?

5. What are pre-service music teachers’ views on the qual-
ification of the piano lessons provided in the emergency
remote teaching process during COVID-19 lockdown?

6. What are pre-service music teachers’ suggestions on pi-
ano lessons provided in the emergency remote teaching
process during COVID-19 lockdown?

METHOD
Research Model

This study, which aims to assess pre-service music teachers’
views on piano lessons provided in the emergency remote
teaching process during COVID-19 lockdown, was carried
out using the survey model, which is one of the quantita-
tive research methods. Survey is referred to as identifying
the opinions of the participants on a topic or event or their
interest, skills, attitudes, talents and other characteristics
(Bliyiikoztiirk et al., 2010, p. 231).

Population and Sample

All of the objects and individuals that fall into the field of any
research or observation are referred to as the “population”

(Kaptan, 1998, p. 116). Sample, on the other hand, is the
cross-section selected from within the cluster studied in or-
der to be further investigated to reach the right information
or the right decisions about the cluster in question. Thus,
accessing information about the cluster in general is facili-
tated by examining only a part of the cluster (Arikan, 2007,
p-139). The population of this research consists of pre-service
music teachers studying in Department of Music Education
in Kastamonu University and Gazi University and have re-
ceived distance piano education in the spring semester of
the 2020-2021 academic year due to the pandemic outbreak.
There are a total of 87 students who have selected and ap-
proved the piano courses at both universities. Since whole
population is reached, the sample is said to represent the pop-
ulation. Demographic characteristics of pre-service music
teachers participating in the research are as shown in Table 1.

The universities where pre-service teachers participating
in the study are currently studying are Kastamonu University
(n=35) and Gazi University (n=47). The distribution of the
participants on the basis of gender is almost equal. The nu-
merical distribution of pre-service music teachers with re-
spect to their grade levels of the piano courses is not equal.
The curriculum of the bachelor’s degree program on music
education affiliate to faculties of education were updated
by Council of Higher Education (YOK) in 2018. Thereafter
piano course was programmed as 2 semesters at the 1* grade
level and were not included in the other grade levels. The
high number of pre-service music teachers studying at the
first year of the bachelor’s degree may be explained by this
update in the academic program. Participants who are study-
ing in the 4" year of the bachelor’s degree program have the
opportunity to take piano courses at any grade level since
they are subject to the academic program before 2018. The
lower number of participants from 2" and 3" year bachelor’s
degree program may be explained by the repeated courses in
accordance with the former academic program. Majority of
pre-service music teachers are observed to be attending to

Table 1. Demographic characteristics of pre-service
music teachers participating in the research

f %
University Kastamonu University 35 42.7
Gazi University 47 57.3
Total 82 100
Gender Female 42 51.2
Male 40 48.8
Total 82 100
Grade Level of Bachelor’s Degree 1. Class 33 40.2
Piano Lesson Bachelor’s Degree 2. Class 11 13.4
Provided
Bachelor’s Degree 3. Class 10 12.2
Bachelor’s Degree 4. Class 28 34.1
Total 82 100
Attendance Attending 82 93.9
Absent 5 6.1
Total 82 100
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piano courses lectured via emergency remote teaching. The
number of pre-service music teachers who have enrolled in
the piano courses however are absent is very low. When the
reasons for absenteeism of these students were investigat-
ed, it was concluded that n=3 participants responded as “I
couldn’t get the efficienc I expected from distance educa-
tion” whereas n=2 participants responded as “My economic
status does not allow me to buy a piano of my own”. 82
students who are enrolled in piano courses and attended their
lessons were included in the study on a voluntary basis.

Data Collection Tools

A “Pre-service Teacher Feedback Form” was prepared by
the researchers in order to assess pre-service music teachers’
views on piano lessons provided in the emergency remote
teaching process during COVID-19 lockdown. Three faculty
members with PhD degrees in music education were con-
sulted while forming the general framework of the form and
a draft form consisting of 6 sections and 22 questions was
prepared in line with the opinions received. The draft form
was presented to the expert opinion and was finalized as
6 sections and 19 questions. The form is consisting of five
point Likert type statements with options such as “Strongly
Agree”, “Agree”, “Undecided”, “Disagree” and “Strongly
Disagree”.

Data Analysis

Created pre-service teacher feedback form was converted
into Google Documents and delivered to pre-service music
teachers. The form aimed to derive the cumulative score of
the common views of the pre-service music teachers. For
this reason, the score ranges in the form were determined as
shown in Table 2.

By means of the form, mean score of the data obtained in
line with the pre-service teachers’ views and the direction in
which the common views are accumulated were determined.
The results obtained are exhibited under the relevant tables.

RESULTS

Technological device used in the remote teaching
Process during COVID-19 Lockdown

This research question focuses on the technological device
used by pre-service music teachers in their piano lessons
conducted during emergency remote teaching. Results are
exhibited in Figure 3.

Figure 3 exhibits that pre-service music teachers fol-
lowed their piano lessons lectured via emergency remote
teaching method during COVID-19 lockdown using three
different electronic devices. Most common electronic device
used by the participants to attend the classes is the computer
(n=51). Second most common device, immediately after the
computer, used by the participants to attend the classes is
mobile phone (n=29). The number of participants who attend
piano lessons on a tablet computer is rather low (n=2). The
use of computers for educational purposes in the world dates

Table 2. Common score ranges for pre-service teacher
feedback form

Feedback Form Common Score Range
Strongly Agree 4.21-5.00
Agree 3.41-4.20
Undecided 2.61-3.40
Disagree 1.81-2.60
Strongly Disagree 1.00 - 1.80
24
B computer

B Mobile Phone

Tablet Computer

Figure 3. Variety of electronic devices used by pre-service
music teachers in piano lessons

back to 60s. Computers were first used as an educational tool
in Japan in the 1960s; this was followed by France (1970),
England (1973), Germany (1975) and America (1982) re-
spectively (Akgiin & Akgiin, 2011, pp. 154-155). In Turkey,
however, the computer was able to find a place in the field of
education for the first time after the 1990s. It literally com-
pleted the process of being used as an educational tool even
in the 2000s. Smartphone, on the other hand, were first used
for educational purposes in 2002. Tablet computers first took
their place among mobile technologies as of 2010. Although
a tablet computer offers almost the same features as mobile
phones, it is similar to laptop computers in terms of working
area (Rothman et al., 2017, p. 807). Therefore, the use of
computers both as a part of our daily life and as an edu-
cational material dates back earlier when compared to that
of mobile phones and tablet computers; however, computers
are the most comprehensive devices among all technological
devices in terms of size and features.

Views of Pre-service Music Teachers on the
Opportunities they had in Piano Lessons during
Emergency Remote Teaching

This research question assesses pre-service music teachers’
views on the opportunities they had in piano lessons provid-
ed during emergency remote teaching throughout COVID-19
lockdown. The results obtained are exhibited in Table 3.
Pre-service music teachers’ views on the opportunities
offered with respect to piano lessons provided in the emer-
gency remote teaching process during COVID-19 lock-
down are exhibited in Table 3. Accordingly, majority of the
pre-service teachers have a strong internet infrastructure that
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Table 3. Pre-service music teachers’ views on the
opportunities offered with respect to piano lessons
provided in the emergency remote teaching process
during COVID-19 lockdown

Table 4. Pre-service music teachers’ views on the course
process with respect to piano lessons provided in the
emergency remote teaching process during COVID-19

lockdown

Mean score of the
statements revealing pre-
service music teachers’
views on the opportunities
offered with respect to
piano lessons provided
in the emergency remote
teaching process during
COVID-19 lockdown

Statements revealing
pre-service music
teachers’ views on the
opportunities offered
with respect to piano
lessons provided in

the emergency remote
teaching process during
COVID-19 lockdown

Statements specifying
pre-service music teachers’
views on the course process
with respect to piano lessons
provided in the emergency
remote teaching process
during COVID-19 lockdown

Mean scores regarding the
statements specifying pre-
service music teachers’
views on the course
process with respect to
piano lessons provided
in the emergency remote
teaching process during
COVID-19 lockdown

e [ have a strong internet 3.76

infrastructure that I need
for distance education

e Since [ have my own 3.86

piano or keyboard at
home, I had no problems
with distance education.

e [ have a suitable room at 3.35
home with the physical
facilities that I need to do

my piano lessons.

they need for distance education. The percentage of pre-ser-
vice teachers who have their own piano or keyboard at home
is still quite high. However, the percentage of pre-service
teachers specifying that they have a suitable room at home
with the physical facilities that they need to follow piano
lessons are decreasing. This situation may be explained by
reasons such as having more than one child in the family,
having to share the same room with other siblings or not hav-
ing a room of one’s own.

Views of Pre-service Music Teachers on the Course
Process of Piano Lessons during Emergency Remote
Teaching

This question analyzes music teachers’ views on the course
process of piano lessons conducted in emergency remote
teaching process during COVID-19 lockdown. The results
obtained are exhibited in Table 4.

Table 4. Pre-service music teachers’ views on the course
process with respect to piano lessons provided in the emer-
gency remote teaching process during COVID-19 lockdown

For the purpose of the 3 research question; we assessed
pre-service music teachers’ views on the course process
with respect to piano lessons provided in the emergency
remote teaching process during COVID-19 lockdown and
we concluded that views are generally average and below.
Participants stated that audio synchronization in the piano
lessons provided in the emergency remote teaching process
poses a problem for both themselves and their teachers. The
table for visual synchronization is somewhat more optimis-
tic. Considering the audio and visual synchronization with
respect to piano lessons, it is obvious that audio synchro-
nization is essential in instrument training. For sure audio

e Audio synchronization is a
problem for my teacher in the
emergency remote teaching
process.

e Audio synchronization is
a problem for me in the
emergency remote teaching
process.

oVisual synchronization is a
problem for my teacher in the
emergency remote teaching
process.

e Visual synchronization is
a problem for me in the
emergency remote teaching
process.

Piano lessons provided

in the emergency remote
teaching process over existing
infrastructures (perculus

+, zoom, teams etc.) is
satisfying.

I am glad to be able to watch
the piano lessons again later.

The duration of the piano
lessons provided in the
emergency remote teaching
process is enough for the
content of the course.

Piano lessons provided in the
emergency remote teaching
process is enough for me

to understand the technical
specifications of the etudes
and works I have studied.

Piano lessons provided in the
emergency remote teaching
process is enough for me

to understand the musical
specifications of the etudes
and works I have studied.

3.69

3.81

3.30

3.35

2.56

4.02

2.41

2.46

2.42

and visual synchronization are jointly fundamental issues;
however, visual synchronization will remain in the back-
ground in the course of an instrument education whose audio
synchronization is not good enough. At this point, problems
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encountered by students in terms of audio synchronization
is a very negative situation in terms of their education. The
percentage of positive opinions expressed by pre-service
music teachers about piano lessons provided in the emer-
gency remote teaching process over existing infrastructures
is quite low. This indicates that the infrastructures used by
universities are not completely sufficien for piano educa-
tion. Recording piano lessons and offering the opportunity to
watch them again later is one of the subjects for which a high
number of pre-service music teachers expressed positive
opinions. The opportunity to watch the lectures and studies
again provides reinforcement for the studies and works that
people need to study, and enables them to reach the right
example at any time. However pre-service music teachers
specified that piano lessons provided in the emergency re-
mote teaching process is not sufficien for to understand nei-
ther the technical nor the musical requirements of the etudes
and works.

Personal Opinions of Pre-service Music Teachers on the
Piano Lessons Conducted during Emergency Remote
Education

>

This research question inquires pre-service music teachers
personal opinions on the piano lessons provided in the emer-
gency remote teaching process during COVID-19 lockdown
and the results obtained are exhibited in Table 5.

Examining the personal views of pre-service music teach-
ers on the piano lessons provided in the emergency remote
teaching process, very low scores are reflected in the table.

Table 5. Personal opinions of pre-service music teachers
on the piano lessons conducted during emergency remote
education

Personal views of pre-
service music teachers’ on
the piano lessons provided
in the emergency remote
teaching process during
COVID-19 lockdown

Mean scores regarding
the personal views of pre-
service music teachers’ on
the piano lessons provided

in the emergency remote
teaching process during
COVID-19 lockdown

e Distance education is not 2.58
a real school environment,

therefore it increases my

motivation to study piano

in terms of the comfort with

respect to time and space.

¢ [ would like to take piano 1.78
lessons with distance
education method even after

the pandemic process ends.

e Distance education is more 1.68
effective than traditional

education.

e | can access the materials 2.96
(notes, records etc.) we

use in the piano lesson

more easily and quickly in

distance education.

Table 5 reveals that the scores regarding the personal views
of pre-service music teachers regarding all the items are aver-
age and below. While distance education is considered to be
motivating in many other fields of education compared to the
real school environment in terms of providing comfort in time
and space, it was not found to be motivating for pre-service
music teachers receiving piano education. Pre-service music
teachers have expressed that they would not prefer taking pi-
ano lessons with distance education method even after the
pandemic process ends and that traditional education method
is more effective in this regard. The scores of common views
regarding the speed and ease of access to the materials used
in piano lessons is again quite low. Studies carried out in the
field of education also indicate that the digital literacy levels
of students are rather low. With this in mind, it can be sug-
gested that there is a link between the effective use of remote
education systems and insufficient digital literacy leve

Opinions of Pre-service Music Teachers on the Quality
of the Piano Lessons Conducted during Emergency
Remote Education

Here, pre-service music teachers were asked to rate the
quality of the piano lessons they have received with scores
ranging between 1 and 10 and the findings are exhibited in
Figure 4.

Pre-service music teachers are asked to rate the quality
of the piano lessons they have received in the emergency
remote teaching process with scores ranging between 1 to 10
and mean score was determined as “4.65”. This score indi-
cates that pre-service music teachers evaluate the quality of
the piano education they have received as very low.

Suggestions of Pre-service Music Teachers for the
Piano Lessons Conducted During Emergency Remote
Education

The final question of the study investigates pre-service mu-
sic teachers’ suggestions on piano lessons provided in the
emergency remote teaching process during COVID-19. All
the suggestions of the pre-service music teachers were gath-
ered under 7 categories and a total of 98 suggestions were
categorized under these 7 categories.

Table 6. Suggestions of pre-service music teachers for the
piano lessons conducted during emergency remote education

Suggestions of pre-service music teachers on emergen-
cy remote teaching process are exhibited in Table 6. Eight
of the pre-service teachers did not make any suggestions,
while the rest made at least one and at most two suggestions.
Data obtained were coded and divided into categories and
gathered under 7 basic categories. Majority of the pre-ser-
vice teachers recommend that piano lessons should be held
face-to-face by taking necessary precautions. Updating and/
or improving the infrastructures used by universities is also a
highly recommended opinion. Other suggestions mentioned
by pre-service teachers are increasing the duration of the
lessons, solving the synchronization problem and providing
one-on-one piano lessons. A pre-service teacher suggested
that piano lessons should be followed asynchronously.
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Figure 4. Opinions of pre-service music teachers on the quality of the piano lessons conducted during emergency remote
education

Table 6. Suggestions of pre-service music teachers for
the piano lessons conducted during emergency remote
education

Suggestions of Pre-service Music Teachers f Y%
on Piano Lessons Provided in the Emergency
Remote Teaching Process during COVID-19

Lockdown

Piano lessons should be provided face to face by 24 24.49
taking necessary precautions.

The infrastructure used by my university should 21 2143
be updated/improved.

The duration of piano lessons should be increased. 18 18.36
A solution should be found for the 14 14.28
synchronization problem.

Piano lessons should be provided one-on-one. 12 12.26
I have no suggestions 8 816
I should be able to watch piano lessons 1 1.02
asynchronously.

Total 98 100

DISCUSSION AND CONCLUSION

This study, which aims to assess pre-service music teachers’
views on piano lessons provided in the emergency remote
teaching process during COVID-19 lockdown, revealed that;

Most frequently used electronic device by pre-service
music teachers to follow piano lessons provided in the
emergency remote teaching process is computer (n=51),
the second most frequently used electronic device is
mobile phone (n=29) and the least frequently used tech-
nological device is tablet computers (n=2). Sakarya and
Zahal (2020), in their study investigating the views of
students on violin courses offered in the emergency
remote teaching process during COVID-19 lockdown,
concluded that majority of the students participated in
distance education via a computer, less with a mobile
phone and a very few of them with a tablet computer.
These two studies support each other in terms of their
methods, aims and results.

It has further been determined that the participants have
a strong internet infrastructure that they need to attend
distance education, the rate of having piano or keyboard
facilities at home to follow piano lessons is average and

the rate of having a suitable room equipped with phys-
ical facilities to take piano lessons is quite low. In his
study, Sarikaya (2021) analyzed the views of students
studying music education on the emergency remote
teaching process, and concluded that students experi-
ence difficulties in accessing technological resource
Pre-service teachers stated that audio synchronization
poses a problem for both their teachers and themselves
throughout piano lessons provided in the emergency
remote teaching process during COVID-19 lockdown
while visual synchronization is better compared to that
of audio synchronization; infrastructures over which the
lessons are provided do not meet the necessary quali-
fications for piano education. Giil (2021), in his study
assessing the views of teachers on music education
practices in general throughout distance education pro-
cess, concluded that the infrastructures were insufficien
as instrument courses are rather categorized within ap-
plied arts and that synchronization problems negatively
affected the lessons. The only situation where the par-
ticipants gave a high score in this sub-dimension of the
research is the opportunity to watch the piano lessons
again. Gl (2021), in his study assessing the views of
pre-service teachers on distance education process, con-
cluded that pre-service teachers positively evaluate the
opportunity to record and watch the lessons again. Pre-
service teachers also stated that the duration of piano
lessons is insufficien in terms of the efficienc of the
content of the lesson. Another situation for which the
participants reported negative opinions is that the piano
lessons provided through distance education are insuf-
ficient in terms of acquiring the technical and musical
requirements of the etudes and works they studied.

The pre-service teachers who participated in the re-
search stated that as distance education does not offer
a real school environment and atmosphere, it provides
comfort in terms of time and space, therefore does not
increase their motivation to study piano. In addition,
the participants who think that traditional education is
more effective than distance education stated that they
would prefer to take piano lessons face-to-face, rather
than via distance education, when the pandemic process
is over. Okay (2021), in his study investigating the ex-
periences of instrument trainers with respect to distance
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education, concluded that the instructors would prefer
providing face-to-face instrument education to distance
education. This indicates that the insufficien digital
literacy level encourages pre-service music teachers
to conduct instrument lessons face-to-face, rather than
remotely. While other items in this sub-dimension of
the study received a consensus below the average, it
has been determined that the common view on that the
access to the materials used in piano lessons is easier
and faster in the distance education process is above the
average.

e  The opinions of pre-service music teachers on the qual-
ification of the piano lessons they have received in the
emergency remote teaching process were scored as
“4.65”.

e In the last sub-dimension of the research, in which the
suggestions of the participants were determined in terms
of piano lessons they have received in the emergency
remote teaching process, a total of 98 suggestions were
determined in 7 categories. While the most emphasized
suggestion stated that the piano lessons should be pro-
vided face to face by taking the necessary precautions,
the least emphasized suggestion required piano lessons
to be followed asynchronously.

The pandemic outbreak, which affected the whole world
and created a global crisis in the field of education, also
directly negatively affected piano education, which is an
applied field of music education. The piano lesson, by its
nature, is based on the master-apprentice relationship and is
provided on a one-to-one basis; this makes it difficul to car-
ry out the lesson with large numbers of students and to fol-
low it asynchronously, as in many other areas of education.
This situation also creates problems for piano instructors,
while it also causes the qualification of education received
by students to decrease.

In the light of all this information provided above;

e Like other fields of instrument education, the opinion
that face-to-face education is the best quality method in
piano education is prominent. In this respect, the neces-
sary precautions should be taken and the instrument les-
sons should be provided face to face as soon as possible.

e  Although our educational institutions have a deep-root-
ed history and success in distance education, the pan-
demic outbreak revealed that we are unprepared and
inadequate for emergency remote teaching. Emergency
remote teaching should be considered as an alternative
for such cases; hence materials and infrastructure should
be strengthened and kept up-to-date against the possibil-
ities. This also shows that the digital literacy level of
teachers and students play a vital role in this process
and therefore needs to be reinforced for other potential
situations.

e Scientific studies carried out in every field of educa-
tion play an active role in determining the educational
policies to be put into practice in that field. In this re-
spect, scientific researches that determine the situation
are of great importance. It is important to determine the
positive and negative aspects of the emergency remote

teaching process in each field of education and for each
lesson, in order to increase the quality of education in
the future. Therefore, it is recommended to conduct due
diligence studies in each field of education
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