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It is observed that individuals have problems in written expression in the Turkish education
system, and a permanent solution can not be developed to solve these problems. Therefore, the
primary objective of this research is to determine the problems of prospective Turkish teachers
in paragraph creation. This research was carried out in the descriptive survey model. The study
group consists of 88 students studying in the 3" grade at Hatay Mustafa Kemal University in
the 2018-2019 academic year. In the data collection process, the “paragraph creation problem
inventory” developed by the researchers was used in the study. According to research results, it
was found that the students suffered the most in “inability to create an introductory paragraph”
(n=86), “inability to maintain the thought unity in the paragraph” (n=84), and “inability to
develop thought in the paragraph” (n=83). In this study, solutions to the problems experienced
by the students were also presented. The study findings are expected to contribute to teaching
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paragraph development.
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INTRODUCTION

The most basic way of conveying people’s feelings and
thoughts permanently is writing. Writing, which is a con-
crete indicator of language, is a field that develops gradually.
However, writing is one of the skills most affected by tech-
nological developments, unlike other skill areas. In addition
to the aspect of the act of writing that develops with the de-
velopment of thinking and reading, it is necessary to support
writers to adapt to new types and forms of writing with to-
day’s technological advances. In addition to the continuity of
the writing skills, “it is known that it is a complex process in
which more than one application takes place simultaneously”
(Hedge, 2005, p. 50). Accordingly, there is a need for well-
equipped teachers who guide the transfer of current knowl-
edge and current knowledge with new practices, along with
technical knowledge and skills, to support writing skills.

According to Paul and Elder (2019), design and con-
struction work are required when building a house. Just as
students are not expected to know the building and design
knowledge to build the house, they cannot be expected to
learn about design and strategy by themselves while creating
a paragraph or text. For this reason, it is important to teach
various strategies with appropriate techniques and practices
in paragraph or text formation teaching.

Writing skill is the most complex and hardest to acquire
language skills (Demirel, 1999). There are many reasons for
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this complexity. According to Collins and Gentner (1980),
writing is difficult because it requires adequately satisfying
the four basic structural levels (textual structure, paragraph
structure, sentence structure, and word structure) at the same
time. Besides, writing skills are nourished by high-level
language skills such as critical and creative thinking, re-
search, analysis, and synthesis. It is a key point to manage
this multi-faceted process and provide a good foundation for
writing skills, plan teaching through conscious and regular
activities, and language teachers have an important role in
doing this. According to Mukundan and Nimehchisalem
(2012), carefully developed materials for writing instruc-
tion are the best approach after a clear picture of the target
learners’ interests, and needs were presented when choosing
an approach appropriate to a particular teaching situation.
Based on these considerations, this study reveals what kind
of mistakes the prospective language teachers, who have an
important role in writing teaching, make in paragraph devel-
opment, which is considered the basis of text creation, and in
which aspect they need support.

CONCEPTUAL FRAMEWORK

The output of the writing action is to create a text. The
smallest and the most meaningful unit of a text is the para-
graph. According to Adali (1982, pp.147-148), “paragraph
is the smallest part of the text with unity and cohesion. It
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is also defined as the unit of thought in a text. Accordingly,
each paragraph has a specific subject, the main idea that
covers that subject.” Each paragraph has its own cohesion.
According to Cemiloglu (2001), it can also be defined as a
unit of narrative unity since it is the basic condition of cre-
ating a paragraph that coherence of thought, an event, and
an entity is told in its entirety. In its most general sense, the
paragraph is the basic unit of composition. It is formed by
combining more than one sentence around a single main
idea. A good paragraph consists of adequate content, good
organization, and readability, along with correct grammati-
cal structure. In order to create a good paragraph, it is neces-
sary to structure the information, creativity, and vocabulary
in the content correctly according to the characteristics of
the grammar, consistency, unity, and flow in the paragraph
structure (Chanyanuvat, 2017). This indicates that writing
requires advanced proficiency in many language skills.

The ability to write for a student who is formally in-
volved in the education process is seen as an indispensable
part of this process until the end of the academic level.
However, many people who go through this process have
difficulty in creating qualified texts since they do not have
enough knowledge and experience in text creation, using
linguistic elements correctly, harmoniously editing compo-
nents of the text. In a study conducted with students studying
Turkish and English Language Teaching, although these stu-
dents were expected to have language awareness, it was seen
that prospective teachers did not have sufficient skills in the
process of creating paragraphs and texts in terms of a thesis
sentence, topic sentence, use of introduction paragraph, use
of conclusion paragraph, and coherence and cohesion prin-
ciples (Bayat, 2009). This indicates that students are unable
to develop themselves to create texts and paragraphs until
the university semester. In their thesis on this topic, Altuntas
(2017) expressed that students in Turkey do not know how
to start, develop, and end up a paragraph. According to the
studies by Bayat (2009), Can (2012), and Miildiir and Cevik
(2019) on writing skills, students have difficulties in creat-
ing paragraphs at all levels, creating paragraphs according to
text type, and structuring paragraphs.

A study conducted with primary, secondary, and high
school teachers in writing paragraphs in Turkey found that
teachers do not consider writing paragraphs as a separate
topic; students only give examples assuming they know the
topic, no lectures about the structure of the paragraph are
conducted, and a small number of methods and techniques
are used in relation to the paragraph. Contrary to this situa-
tion, it was observed in European countries that paragraph
writing is taught to students as a separate lesson (Cigekli
Kog, 2009). Additionally, resource books on this subject are
published, activities are frequently included to reinforce the
topics covered in the textbooks, and paragraph writing is an
important step for the foundation of the text. When these two
cases are compared, it is expected that students in Turkey
cannot be successful in developing writing skills.

In their related study, Kan and Tiryaki (2015) drew atten-
tion to many mistakes of prospective Turkish teachers about
coherence and cohesion and grammatical mistakes about

creating texts. According to Halliday and Hasan (1976), co-
herence errors occur most frequently in the development of
a paragraph. Coherence errors indicate grammatically or se-
mantically inappropriate connections within the paragraph,
as well as failing to establish a suitable connection or rela-
tionship between the ideas and expressions presented in the
paragraph.

According to Cetinkaya and Aslandag (2019, p.131),
“the phrases that make up the paragraph should be formed
under the main thought. Unity in a paragraph means that the
sentence in the section contains the same purpose and topic.
In a cohesive paragraph, all sentences should serve the same
purpose and subject.” There may be some problems in ensur-
ing coherence in the paragraph development process. These
issues are listed as follows:

1) The semantic correlation between the phrases in the
paragraph is weak.

2) One paragraph is related to multiple thoughts.

3) Repetition of thought frequently occurs in paragraphs
(Hamzaday1, 2019).

A paragraph can be considered as a small sample of text.
Accordingly, the qualities required in a text, such as uni-
ty and cohesion, should also be requested in a paragraph
(Sentiirk, 2009). A paragraph has some inner components.
O’Donnell and Paiva (1993) explained these components as
follows: a topic sentence, supporting sentences, details, log-
ical order, logical connectors, and a concluding sentence.
Accordingly, a paragraph must contain integrity and coher-
ence. The ideas in the paragraph should be presented logi-
cally using transition words or linking words that show the
relationship between the ideas (chronological, causal, etc.).
A paragraph can have a concluding sentence that rephrases
the main idea differently. In the literature, these components
are classified as topic sentences, supporting sentences, and
concluding sentences.

Rohim (2019) describes the paragraph structure in his
research on paragraph writing skills, which is illustrated as
follows:

In Figure 1, it is seen that the components that make up
the paragraph are the topic sentence, examples, sentences
supported by detailed information, and the concluding sen-
tence that summarizes the main idea in a paragraph. A good
paragraph has significant functions in academic writing. It
helps readers easily understand key information in the text.
In this regard, the main thought, topic sentence, supporting
sentence, and concluding sentence in a paragraph must come
together coherently (Wirantaka, 2016).

Muluneh (2018) expresses the characteristics of a good
paragraph in his work on paragraph writing skills as follows:
1) Unity
2) Putting details in sequence
3) Logical ordering of ideas
4) Using cohesive devices such as conjunctions and

vocabulary
5) Obeying grammar rules.

Grady (1971) classified paragraphs as introductory, body,
and concluding paragraphs according to the position in the
text (as cited in Roscoe et al., 2011). Each of these sections
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Figure 1. Structure of a Paragraph. Illustrated by the author(s)

has its characteristics, and each text must contain these sec-
tions. The text must be formally designed correctly. Students
who learn to write paragraphs can learn how to create text
more easily. According to Ulper (2008), the structure that
helps the content of the written texts to be arranged under-
standably is called the superstructure of the text. This struc-
ture is formally qualified and reveals the formality of a text
in a holistic sense. The formal direction of text has a decisive
effect on the creation of its content, and therefore it is rec-
ommended that the format and content be considered as a
whole.

This study aims to reveal what kind of mistakes prospec-
tive Turkish teachers make in paragraph formation, which is
considered the basis of text formation, and in which subject
they need support. The problems identified in the study are
presented through sample texts taken from the texts created
by the students.

METHODOLOGY
Research Model

The study is a descriptive survey model research conducted
to determine prospective Turkish teachers’ problems in para-
graph development. The reason for selecting the descriptive
survey model is to present the paragraphs in the texts of
the prospective teachers as they are written. Karasar (2016,
p. 77) supports this aim by defining the event, individual,
or object that focuses on the research in its own conditions
and as it is. Comlekei (2001, p. 28) also suggests that “the
descriptive survey model is important for compiling, orga-
nizing, and profiling the data since it is carried out to reveal
the existing situation.”

Study Group

The study group consists of 88 students who are 3rd-year
students of the Turkish Teaching Department of Faculty of
Education at Hatay Mustafa Kemal University in the 2018-
2019 academic year.

Data Collection Tools

In this study, “Writing Form” and “Written Expression
Problem Inventory” developed by the researchers were used
as data collection tools.

In order to ensure validity in creating the writing form,
it was ensured that the selected topics were current and rel-
evant to the fields of the prospective teachers. Selected five
topics were presented to 10 researchers who are experts in
their fields. Experts were asked to evaluate the topics in the
range of 1-5 points, and accordingly, the highest topic and
the writing form were composed of a single topic.

In Table 1, the experts graded the highest score in the
topic “Create a text describing the effect of social media on
Turkish,” and the writing form was created with this topic.

Written Expression Problem Inventory

This inventory was created by identifying students’ prob-

lems in creating paragraphs.

e In the preliminary application, problems were deter-
mined by the researcher on all of the texts (f=88). Thus,
a draft of the problem inventory was created.

The researchers then classified the problems identified
under the main headings: structure in the paragraph,
types of paragraphs, form in the paragraph, and meaning
in the paragraph.

Using the draft version of the inventory, the researchers
began to evaluate the texts in the samples. When a prob-
lem not reported before was encountered during this
evaluation, a new problem was added to the inventory
by asking an expert. The final version of the inventory
was developed based on the problems identified by the
researchers (Table 2).

These procedures were found to be sufficient to ensure
content validity. Content analyzes were coded with anoth-
er expert to ensure their reliability. According to Miles &
Hubermann, since unbiased analysis is difficult in qualitative
research, coding by different coders is important in deter-
mining the similarity ratio of the data (Baltaci, 2017, p. 8).
The formula “Reliability=Number of agreement responses/
Total agreement + Number of disagreement responses®100”
is used to calculate the intercoder reliability. As a result of the
calculation, the results that are 80% and above are consid-
ered reliable (Miles & Huberman, 2016, p. 64). According to
this formula, the agreement between encoders for the items
in the problem inventory is.92, indicating that the data col-
lection tools are reliable.

Data analysis

The texts written by the students were evaluated by con-
tent analysis method using Written Expression Problem
Inventory. According to Kiziltepe (2015, p. 253), content
analysis can be applied to any form of communication since
it is a flexible research tool that focuses on the text content
(Cavanagh, 1997) and an objective and systematic expres-
sion of the content (Berelson, 1952). According to this ar-
gument, manuscripts constitute the written dimension of
communication. By choosing this method in the text analy-
sis, a systematic and objective examination was carried out.
In the evaluation, the problems were presented in tables with
frequency and percentage values, and then each problem
was explained with examples from student texts.
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Table 1. Writing topics submitted for expert opinion

Topics Points

1. Create a text describing the effect of social media 43
on the Turkish language.

2. Create a text describing the effect of reading a book 36
on the brain.

3. Create a text describing your views on the use of 34
values education in Turkish.

4. Create a text describing the importance of the 25
teacher in language teaching.

5. Create a text describing the effect of mobile phones 20
on people.

Table 2. Detected Problems

1) Lack of topic, supporting sentence, and concluding sentence

2) No thought unity among paragraphs

3) Lack of unity among sentences making up the paragraph
4) Lack of/inappropriate transitions between sentences

5) Inappropriacy of the concluding paragraph

6) Inappropriacy of the introductory paragraph

7) Inappropriacy of the body paragraph

8) No indentation at the beginning of paragraphs

9) Spelling and punctuation mistakes

10) Inappropriate division of paragraphs

11) Unclear and/or inconsistent narration

12) Lack of/inappropriate methods of developing thought

FINDINGS

In this chapter, the frequency and percentage values of pro-
spective Turkish teachers’ problems in creating texts, as well
as examples from student texts related to these problems, are
discussed.

The frequency and percentage of problems identified in
the texts examined are presented in Table 1.

This research was carried out to identify the problems ex-
perienced by prospective Turkish teachers when writing para-
graphs that make up a text. Texts related to “The Effects of
Social Media on the Turkish Language” were distributed to
the students, and problem detection was made based on these
texts. In total, the texts of 88 students were analyzed. These
texts were collected in the digital environment due to the pan-
demic breakout.

According to findings, prospective teachers have the
most difficulty writing introductory paragraphs (n=86). The
second most errors are related to the inability to maintain
the thought unity (n=84) in the paragraph. Thirdly, it was
determined that common errors occurred in the paragraph in
terms of developing thought (n=83). The list of other prob-
lems is also reported in Table 1.

Lack of Topic, Supporting Sentence, and Concluding
Sentence

Sample 1'

The section given in Sample 1 was created as the introductory
paragraph of the text. However, it is seen that the supporting

sentence and the concluding sentence are not included in
the paragraph. Additionally, the paragraph does not have the
characteristics of the introductory paragraph, and the para-
graph indentation is also not done correctly.

No Thought Unity Among Paragraphs
Sample 2*

Sosyal medya. kisilerin internet fizerinde birbirleriyle yaptigi diyaloglar ve
paylasimlarin biitiiniidiir (instagram, facebook.twitter.youtube vb. platformlar) .
Giiniimiizde intemnet kullammunm yaygmlasmas: ile birlikte sosyal medya
kullanimi da artmustir. Bu artis beraberinde teknolojik ortamda deforme olmus
bir e- Tiirkge kullanimmm giindeme getirmistir ve tabi ki bu da dogrudan Tiirkce
ogretimini etkilemistir.

Sosyal medya genellikle genclerin arasinda yaygmn olarak kullanilan

bir haberlesme aracidir. Bu haberlesme aracit dogru kullanildiginda

faydalidir. Teknolojinin gelismesiyle sosyal medya beraberinde
gelismistir.
kullanmaktadir.

Genglerin  kullandign gibi diger yas gmuplan da

Sosyal medya sayesinde insanlar birbirleriyle
iletisime gecebilir. Genellikle insanlarmn bos vakitlerinde kullandiklart
bir seydir. Sosyal medya dogru kullanilmadigmda bazi sorunlara yol
a¢maktadir. Fiziksel ve psikolojik rahatsizliklar bu sorunlara drnektir.
Asil sorunlardan birisi de Tiitkce Ogretimini olumsuz yénde
etkilemesidir. Bu gibi ortamlarda kullanilan kelimelerin yazimi hatal
ya da kelime yanls anlamda kullanilmaktadir. Kurulan ciimleler ise
anlamsiz veya yapist bozuk ciimlelerdir. Kelimeler asil yazilismm
disma ¢ikip kisaltilarak (mrb.nbr) sondaki harfin fazla (gelll, sennn)
yanhsliklar ortaya ¢ikmaktadir. Bu yanlislar Tiirkceyi olumsuz yonde

etkiler.

There are two paragraphs in the text in Sample 2. In the first
of these paragraphs, the positive and negative aspects of social
media and its effect on the Turkish language are explained. In
the second paragraph, language awareness is explained. There
was no expression that would play a unifying role between the
two paragraphs and create thought unity. There was no thought
unity among the paragraphs. Besides, the concluding paragraph
was not created, and the paragraph indents were not made.

Lack of Unity Among Sentences Making up the
Paragraph

Sample 3*

Sosyal medyadan sonra insan hayatinda bir¢ok sey degismeye
basladi. Bunlardan bir tanesi de anadili tizerindeki etkisidir. Yersiz
internet kullanimi insanlarin 6zellikle ilk ve ortaokul égrencilerinin
iletisim kurmalarini gii¢lestirir, ana dilini dogru 6grenmelerini
engellemektedir. Odak problemi ve dikkat eksikligi yasamalarina
sebebiyet vermektedir. Cocukluk caginda baslayan dikkat eksikliginin
2/3 sinin eriskinlikte de devam ettigi, kisinin okul ve is yasaminda
kayiplara yol agt1g1 sdylenebilir

The sentences of the paragraph in Sample 3 cannot establish
unity. The focus problem and attention deficit mentioned in the
paragraph are not directly related to learning the mother tongue.
It is also considered erroneous to include more than one thought
in the same paragraph. In addition to these mistakes, there were
also expression errors (Two predicates were used in a sentence,
the usage is incorrect because there is no common element here).
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Lack of/inappropriate Transitions between Sentences

Sample 4*

isimizi kolaylagtirmakuir. Interneti ucu bucagi belli olmayan bir deniz olarak
diisiinebiliriz. Bu denizde yiizebilmek ya bogulmak kullaniciya
kalmistir. Biz ucu bucagi olmayan bu denizin belirli kisimlan tizerinde
duracagiz. Biz internetin sosyal medya kismmnin Tiirkge Ogretimil
uizerine etkisine deginecegiz. Sosyal medya insanlarin zamaninin
biyiik bir kismum gegirdigi bir platformdur. Ciddi bir zamanin
harcandig1 bu platformun kisinin iizerine etkileri olmasi kaginilmazdir.

In Sample 4, appropriate transitions between the sentences
in the paragraph cannot be achieved, and therefore there is a
unity problem in the paragraph. In this sample, although the
statements ‘We will emphasize certain parts of this endless
sea’ and “We will touch on the effect on the social media part
of the internet to the teaching of Turkish’ are written one
after the other, they refer to different aspects, and there is no
connection that unites these two arguments.

Inappropriacy of the Concluding Paragraph
Sample 5°

Demek oluyor ki, dil bir milletin yapa tasidir. Bu yiizden saglam olmalidur.
Yapi tas1 saglam olmayan bir millet yikilmaya yeryiiziinden silinmeye
mahkimdur. Higbir sey icin ge¢ degildir. Hala dilimizi bu durumdan
kurtarabilir, yapimizi saglam tutabiliriz. Yeter ki daha fazla gecikmeyelim.

It is seen that some concluding paragraphs, like the one
above in Sample 5, do not have characteristics of a conclud-
ing paragraph. In two of the concluding paragraphs, a new
topic is introduced.

Inappropriacy of the Introductory Paragraph
Sample 6°

Humboldt'a gore dil ve kultir stirekli birbirini etkileyen,
birbirinden ayrilmaz iki unsurdur. Yani toplumda var olan her
seyv dilde de vardir. Bir nevi dil kiiltiriin aynasidir.

In Sample 6, there are two incorrect uses for creating an in-
troductory paragraph. In the introductory paragraph in the
example, while a general statement should be given first and
information about the subject to be discussed later, exem-
plification was used. This sequencing error does not con-
form to the specifications of the introductory paragraph.
Additionally, paragraph indentation is not made in the rel-
evant example.

Inappropriacy of the Body Paragraph
Sample 7a’

Sorunlar1 ¢ézmenin ilk basamag: farkindalik saglamaktir. Dilimiz
bizim en biiyiik degerlerinden biridir. Biz sahip ¢ikmazsak yok olup
gidecektir. Ne dogru demis M.Kemal Atatiirk, “Dili olmayan bir
millet yok olmaya mahktimdur.” Bu yiizden tiim insanlara dil bilincini
astlamanuz gerekmektedir. Sonraki basamak ise tabii ki okumak;
kitap, gazete, dergi, ansiklopedi vb. hi¢ fark etmez. Yeter ki okunsun.
Bu aliskanhig1 6grencilerimize ¢ocuklarimiza edindirirsek Tiirkce
dgretimine biiyiik katki saglanus oluruz.

Sample 7b®

Yasammmuzin birgok yoniinii kolaylastiran teknoloji. iletigim kurma
konusunda da pek ¢ok imkan sunmustur. Her giin yenilenen ve
cesitlenen sosyal medya aglariyla insanlar hem iletisim kurma
ihtiyaclarin1 Karsilayabiliyor hem de yeni bilgilere hizla ulasma
imkanini elde edebiliyor. Fakat iletisim icin kullanilan Tiirkge, bu
durumdan oldukga etkilenmistir.

In Sample 7a and Sample 7b, there are development para-
graphs in the text. However, these examples are not formed in
accordance with the characteristics of the paragraph develop-
ment. The paragraph development starts with a topic sentence,
the main idea is developed with supporting sentences, and the
main topic results in the concluding sentence. However, in
Sample 7a, the necessity of raising awareness was discussed
in the first sentence, and the subject was not specified. This
subject started to be discussed in the other sentence by giv-
ing a promise about Atatiirk’s language awareness. It is seen
that more than one thought is processed simultaneously in the
paragraph development in Sample 7b. There is no structure
suitable for the characteristics of the paragraph development,
and the last sentence is not suitable for the meaning fluency.

No Indentation at the Beginning of Paragraphs
Sample 8°

Giiniimiiziin dillerden diiymeyen terimlerinden olan medya: gazete,
dergi, radyo. televizyon gibi genel kitle iletisim araglarmi kapsayan
bir terimdir. Medya aym1 zamanda Kkitle iletisiminde gerekli araglarla
bu hizmeti sunan yapmin biitiinli ve gergeklestigi ortami da ifade
etmektedir.

Yakin zamana kadar insanlar Kkitle iletisiminde genel aga
kullanabilmek i¢in bilgisayara ihtiya¢ duyuyordu fakat giintimiizde
cep telefonu ve tablet gibi teknolojik araclarla mekan sinirlamasi
olmadan genel aga baglanabilmektedir. iste bu gelismeler “’sosyal
medya’’ diye adlandirilan bir tiirii ortaya ¢ikarmistir. Sosyal medya.
kullanicinin kendi tirettigi icerigi paylastig bir agdir.

Sosyal medya. terim olarak son yillarda hayatimizda yer etmis olsa

ile bilgi paylasmminda bulunmak. onlarla iletisim kurmak icin BBS

isimli bir yazilumi hayata gecirerek ilk sosyal ag Omegini ortaya

koymuslardir.
In Sample 8, the paragraphs are not indented. Starting the
first lines of each paragraph with an indentation helps the
reader make sense of the text; this is, at least, a general
acknowledgment for the physical appearance of individu-
al paragraph-writing in the Turkish language. This rule of
thumb is not applied in the text.

Spelling and Punctuation Mistakes
Sample 9"

Sample 9 has multiple punctuation and typos. There are also
errors in the use of semicolons, apostrophes, and colons.

Inappropriate Division of Paragraphs
Sample 10"

Sample 10 is a limited part of the relevant text. The whole
text consists of a single piece, as seen in the figure. Moreover,
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Sosyal medya Tiirkce'ye biitiinliigiinde olmayan bir cok sey katmis
bunlardan bazilan1 sunlardir; Alfabemizde olmayan (w, X, q) harfleri
kullanma, Tiitkee karakterli noktali harfler yerine noktasizlarin
kullanim (calesiom. gorusuruz, yalnizim gibi) Tiitkce'de var olan
sesleri ( 5. ¢. f. k. v.) Ingilizce karsiligiyla ifade etme ( tiirkche, kecheli

var olan “g harfinin kullanilmamasi. kelimelerdeki iinlii harfleri
kullanmama, argo ve kiifiirlii s6zciik kullanma, alfabe dis1 simgelerin

iletisim maglai;;a;ki yaba‘il::’l“svézciik egilimini; ihtiyag, 6zenti, yenilik
arzusu, bilgisizlik ve iigengeclik, gosteris meraki anadile ilgisizlik,
yabanci dilde dgretimin yaygmlagmast gibi sebeplerle agiklamaktadur.

Sosyal medya. kullanicilar tarafindan olusturulan bilginin basit, anlik
ve ¢ift tarafli olarak paylasilmasmi saglayan yeni bir medya bigimidir.
Sosyal medyanm icadindan sonra iletisim farkli bir boyut kazanmustir.
Yiiz yiize Tiirk¢e derslerin de 6zenle gdsterilen diksiyon ve hitabet
kurallann artik sosyal medya iizerinden mesajlagmalarla yapilir hale
gelmistir. Bu yilizden &6grencilerin dort temel becerisinden biri olan
konusma becerisinin gelisimini engellemistir. Insanlarn artik bir tikla
diisincelerini. fikirlerini ve bilgilerini milyonlara bir saniyede
paylasabiliyor. Her seyin bu kadar anlik ve basit oldugu bir
platformda yas smurlamalarmm tam koyulmadig: bilginin uzmanlhk
gerektirmeden paylasilabildigi bir yerde hangi bilginin dogu olup
olmadigmi ayut etmek olduk¢a zor. Dilimizin yanlis &gretilmesi.
insanlarin anlik ve daha hizla yazmak gayretiyle kokeni belli olmayan
kisaltmalar kullanmasi. noktalama isaretlerine uyulmamasi. yazim
yanlislar1 yapilmas: hem dilimize zarar vermesi konusunda hem de
insanlarin  duygularmi tam olarak ifade edememesin de Onemli
smiktilar teskil ediyor ve Tiirkge Ogretimini olduk¢a zor hale
getiriyor.Belki de bu yiizden konusurken emojilere ihtiya¢ duyuluyor.
Giizel dilimiz Tiirk¢e sosyal medya da ¢ok farkl. kitaplar da resmi
kuruluslar da ¢ok farkli cereyan ediyor. Dilimiz eskiden yabanci
dillerden koruyup Oz Tiirkgeyi korumaya calisuken artik sosyal
medya dilinden korumaya c¢alistyoruz. Cocuklar kendi dillerine
yabanci hale dénmiis durumdalar. Giinliik konusma ihtiyaglarmi

it is quite long, and yet no paragraph indentation was made.
Paragraph indentation is an application that should be done
to separate thoughts from each other. This helps the reader
to understand the text. This application is not realized in this

sample.

Unclear and/or Inconsistent Narration
Sample 11"

Sosyal medya, kullamcisimn kendi iirettigi igerig yaymnladizn ve
paylastigi giincel bir agdir. Yasamu gesitli yonlerden degistiren bir
bakima gelistiren sosyal medyamn olumsuz tarafim1  kimse
gérmiiyordu, giinkii sosyal medyanin hizli ve kolay olmasi1 daha agr
basiyordu. Bu yiizden sosyal medya bilgi kirliligine yol agiyordu ama
bilgiyi akil almaz bir lizla ulasilir kilmasimn yamnda bu kirlilik
gérmezden gelinebilirdi. Her tiirlii yaymma giinii giiniine ulasma
olanag veriyordu. Insanlan kaynak arama zorunlulugundan
kurtariyordu. Istediginiz sézciik ya da kisiyle ilgili bilgiyi, cok kisa
siirede oniiniize serebiliyordu. Gergek isim kullanma zorunlulugu
getirmedi@i i¢in giivensizlik uyandiriyordu fakat buna ragmen insanlar
¢ok rahat giivenebiliyordu.

Clear and understandable expressions were not used in the
explanation in Sample 11. There are no references to the
phrase ‘Social media is the biggest obstacle in front of this’
prevents. Similarly, it is written that the use of social me-
dia harms everything. The fact that important points such
as what these damages are and their relation to language are
not mentioned prevents the explanation from being clear and

understandable.

Lack of/inappropriate Methods of Developing Thought
Sample 12"

Bilgisayar ve internet kullanmmnimn insanlar arasinda
giderek yayginlasmasindan dolayi, yeni bir iletisim dili
dogurmustur. Ozellikle teknolojik ortamda baskalasmis ve
bozulmus bir e-Tiirk¢e kullanimini giindeme getirmistir. Sosyal
medyada ¢esitli dillerden sozciikler karsimza ¢ikmakta,
dilimize ge¢cmekte ve yayginlasmaktadir.

In Sample 12, the ways of developing thinking are not used
in the paragraphs. A common situation is mentioned in the
text above. The damages that this has caused to the Turkish
language were briefly mentioned, but examples of these
were not presented.

DISCUSSION AND CONCLUSION

This study was carried out to determine the problems of pro-
spective Turkish teachers in developing texts. The findings
determined that the prospective Turkish teachers studying at
the undergraduate level were incompetent in paragraph de-
velopment skills. These prospective teachers have different
levels of problems in paragraph structure, paragraph types,
form in the paragraph, and meaning in the paragraph.

In this research, prospective teachers’ ‘not including the
topic, supporting, and conclusion sentences which are the
elements of the paragraph,” ‘not providing a thought unity
in the paragraph,” ‘problems in forming the sentences that
make up the paragraph,” and ‘not using the ways of devel-
oping thinking in the paragraph as needed’ constitutes 49%
of the all problems. This shows that prospective teachers
face structural problems in creating paragraphs. The topics
as mentioned above are the main components that make up
the paragraph, and the inadequacy in these components in-
dicates significant deficiencies in writing skills. The findings
reported by Karagiil (2020) in their study on the paragraphs
written by secondary school students in their written expres-
sions are in line with this research results. These two studies,
which were carried out in close periods, suggest that the dif-
ficulty in creating paragraphs occurs at every level and that
it is important for students to receive a good writing educa-
tion at an early age to solve this problem. Therefore, since
writing skill is a complex skill that is difficult to develop,
students need constant guidance in the process.

This study also concluded that in the introduction, body,
and conclusion sections of the paragraph, the prospective
teachers had the most difficulty in creating the introduc-
tory paragraph (n=86) and then the conclusion paragraph
(n=78). The fact that prospective teachers have the most
problems in the introductory paragraph is an indication that
the pre-writing preparation studies are not done enough,
and the ideas about writing are not sufficiently developed
within the framework of these studies. Likewise, Ulper
(2008) reported that students were incompetent in terms
of organizing the introduction and conclusion sentences in
the written texts. These statements show parallelism with
the findings obtained in this study. Moreover, Goger (2010)
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suggested that most of the students failed to create the in-
troductory paragraph, which is defined as the introduction
paragraph. The most basic approach to solving the problem
of creating the introductory paragraph, which is common in
many studies, is to make the necessary planning and related
studies before writing. For this, writing topics can be select-
ed according to the students’ interests and level of knowl-
edge, and if necessary, preliminary studies for reading or
research can be done to develop ideas about writing. Since
pre-writing studies require additional time, teachers who
will provide writing training can direct their students to do
preparatory work at home for planning and tasks to be done
before writing.

Paragraphs of the text, which are large structures in the
text, are the most prominent parts of the text. The elements
that make up the small structures of the text are words,
phrases, clauses, and sentences. At the stage of text creation,
the meaning of a word, phrase, clause, or sentence is struc-
tured in mind. Considering this information, if it is desired
to achieve success in text creation studies, a method should
be followed to teach and arrange large structures from small
ones. Additionally, the writer should know the units relat-
ed to the subject, point of view, main idea, and supporting
sentences to ensure coherence in the process of supporting
paragraph writing skills (Tok, 2015). However, according to
61% of the findings obtained in this study, it is seen that the
prospective teachers produce texts that are not suitable for
the schematic structure of the paragraph and the text, which
is not a short-term problem. The fact that these prospective
teachers make these mistakes can be attributed to the fact
that they did not receive adequate education on paragraph
development in their past education. The main factor lead-
ing to this result is that the education system is exam-ori-
ented and educates teachers who prioritize test achievement.
Most of the teachers complain that there is not enough time
to teach writing, and they say that they spend most of their
time in the lesson to increase the test success of the students.
Perhaps the most important of the steps to be taken towards
developing writing skills is to make teachers more willing to
support writing in Turkey and reconsider the exam-oriented
education system.

Other writing problems identified in this research involve
‘students do not indent while beginning a paragraph,” ‘para-
graphs are not divided at appropriate places,” and ‘wrong use
or incomplete use of spelling and punctuation rules.” Some
of the students’ processing the text as a single paragraph
and starting the paragraphs with conjunctions are among the
problems encountered. These errors are format-related errors
and can be fixed in a short time with proper effectiveness and
applications. Besides, it was determined that the introducto-
ry paragraph is started with a sentence or two, and more than
one thought is processed in the development paragraph, and
in each of the paragraphs, and there are no transitions that
will provide unity in the text by referring to a different aspect
of the topic.

Considering the difficulties experienced by the students,
the following suggestions can be made according to the re-
sults of this research:

Currently, writing teaching approaches focus on the
writing process, not the written/final product. This situa-
tion highlighted the necessity of allocating more time to
teaching writing. To this end, Hedge (2005) underlined
that the most common problems teachers encounter
while teaching process writing are the lack of time and a
real readership for students’ writings. In this framework,
the time allocated for teaching writing can be increased,
and the texts created to make students more willing to
write can reach a real readership.

Teacher guidance is important in the writing teach-
ing process, and it can be supported that the teacher’s
knowledge and skills for writing are up-to-date. As a
result of technological developments, new writing types
and how to use new writing tools in writing teaching
can be introduced to language teachers, and it can be en-
sured that they keep up with the innovations in the field
of writing. For this, studies can be carried out to support
the writing skills of teacher candidates during the under-
graduate period and to teachers during the professional
period.

Awareness of the mistakes can be raised by giving feed-
back on the mistakes made by the students during the
process. In this regard, the “process-genre based ap-
proach” suggested by Badger and White (2000) (as cited
in Ozdemir, 2019) can be used. In this approach, first of
all, the activities of the genre-based approach are used
to ensure that the student gains knowledge and skills for
the genre they will write, and then the writing skills of
the students are developed practically within the frame-
work of the process-based approach. Furthermore, fea-
tures of particular importance for each paragraph type
can be highlighted and the paragraph quality graded for
evaluation (Roscoe et al., 2011). Thus, it can be ensured
that the created paragraphs are evaluated and developed
according to the determined criteria.

Writing activities should be structured within the frame-
work of student interests and needs, and appropriate
preparation, planning, activities, and practices should be
done before and after writing. In particular, it can be en-
sured that the outputs of writing activities are included
in a portfolio, and the development of students’ writing
skills can be followed in this way. Qualified products se-
lected from the portfolio can be displayed on the board
or published on a suitable platform, thus reaching real
readers.

As a process with various dimensions, writing exercises
can be organized more efficiently by the participation
of the teacher and other students in the feedback phase.
The internet and computer technology offer many op-
portunities in the interactive implementation of the
process and the activation of peer review. Various inter-
net-based online applications facilitate and encourage
writing. Media platforms such as Facebook, Twitter, and
Instagram can make students more willing to write and
can transform the author-reader relationship dialogical-
ly. This catalyzes instant feedback on the texts created
by the author. According to relevant research by Al-Jabri
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et al. (2018), using social media websites like Edmodo
facilitates communication between teachers, students,
and their parents, and this can give teachers extra time
to elaborate on their lessons online while also providing
a real-world audience for their students. In writing prac-
tices, using digital technologies can be recommended to
enrich the feedback content and plan activities (forums,
wikis, and blogs) to ensure cooperation between the
writer and the reader to attract students’ interest in the
subject and ensure active participation.

ENDNOTES

1.

Sample 1. Translation: “Social media is the whole of the
dialogues and posts that people share with each other on
the internet (on platforms such as Instagram, Facebook,
Twitter, and YouTube). Today, with the widespread use
of the internet, the use of social media has also increased.
This increase brought along a deformed e-Turkish use in
the technological environment, and of course, this di-
rectly affected teaching Turkish.”

Sample 2. Translation: “Social media is generally a
widely used communication tool among young people.
This communication tool is beneficial when used direct-
ly. With the development of technology, social media
has developed along with it, as young people use it, as
well as other age groups. Thanks to social media, people
can communicate with one another. It is something that
people usually use in their spare time. Is it social? The
sentences formed are meaningless and structured sen-
tences. Words are shortened out of their original spell-
ing (mrb, nbr), too many letters at the end (gelll, sennn)
or the use of letters that are not in the Turkish alphabet
(we, sewindim). These mistakes affect Turkish negative-
ly. Language is an indispensable communication tool for
society...”

Sample 3. Translation: “After social media, many things
have started to change in human life, one of them is its
effect on the mother tongue. It can be said that 2/3 of
the attention deficit that started in childhood continues
in adulthood, causing losses in the school and work life
of the person.”

Sample 4. Translation: “We could imagine internet as
a sea with no end. Swimming or drowning is up to the
user. We will emphasize certain parts of this endless sea.
We will touch on the effect on the social media part of
the internet to teaching of Turkish. Social media is a
platform where people spend most of their time. It is
inevitable that this platform on which a serious time has
been spent have an impact on people.

Sample 5. Translation: “It means that language is the
building block of a nation, so it must be solid. A nation
whose building blocks are not strong is doomed to col-
lapse and be wiped out from the face of the earth. It’s
not too late for anything. We can still save our language
from this situation and keep our structure intact. Let’s
not delay any longer.”

Sample 6. Translation: “According to Humboldt, lan-
guage and culture are two inseparable elements that con-

9.

10.

stantly interact with each other, that is, everything that
exists in society exists in language, in a way, language is
a mirror of culture.”

Sample 7a. Translation: “The first step in solving prob-
lems is to raise awareness. Our language is one of our
greatest values. That is why we need to instil language
awareness in all people. The next step is of course read-
ing, books, newspapers, magazines, encyclopaedias, it
doesn’t matter, as long as we can provide this habit to
our students, we will make a great contribution to Turk-
ish teaching.”

Sample 7b. Translation: “Technology, which facilitates
our lives in many ways, has also offered many opportu-
nities for communication. With social media that is re-
newed and diversified every day, people can both meet
their communication needs and have the opportunity to
access new information. However, Turkish used for com-
munication has been greatly affected by this situation.”
Sample 8. Translation: “Media, which is one of the pop-
ular terms of today, is a term that covers general mass
media such as newspapers, magazines, radio and tele-
vision. The media also expresses the whole of the struc-
ture that provides this service with the necessary tools
in mass communication and the environment in which it
takes place.

Until recently, people needed a computer to be able to
use the general network in mass communication, but
today, with technological tools such as mobile phones
and tablets, it can be connected to the general network
without limitation of space. These developments have
revealed what is called social media. Social media is a
network where the user shares his own content.
Although social media has become a term in our lives
in recent years, its history dates to the 70s. Two com-
puter-savvy friends, Ward Christensen and Randy Suess,
created a large social network in 1009 78 by implement-
ing a software called BBS to share information with
their friends and communicate with them.”

Sample 9. Translation: ”Social media has added many
things that are not in its entirety to Turkish, some of
which are; Using letters that are not in our alphabet (w,
X, q), using non-dotted letters instead of dotted letters
with Turkish characters (such as chalasiom, gorusuruz
yalinizim), repetition of sounds to add emotion to the
word, Not using the existing letter ‘g’ in Turkish, not us-
ing vowels in words, using slang and abusive words use
of non-alphabetic symbols. Many foreign words have
passed. Ozkan explains the tendency of foreign words
in the mass media for reasons such as need, wannabe,
desire for innovation, ignorance and laziness, showman-
ship, indifference to the mother tongue, and widespread
teaching in foreign languages.”

Sample 10. Translation: “Social media is a new form of
media that provides simple instant and bilateral sharing
of information created by users. After the invention of
social media, communication has gained a different di-
mension. The rules of rhetoric, which are meticulously
shown in face-to-face Turkish lessons, are now made
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through messaging over social media, so it has hindered
the development of speaking skill, one of the four ba-
sic skills of students. In a platform where everything is
so instant and simple, it is very difficult to distinguish
which information is correct or not in a place where
age restrictions are not fully set, and information can be
shared without requiring expertise. It causes significant
problems both in terms of damaging our language and in
people’s inability to express their emotions fully, which
makes it very difficult in punctual teaching. Maybe
that’s why we need emojis while talking, our beautiful
language Turkish is in many different books on social
media, and there are very different picture organiza-
tions.”

11. Sample 11. Translation: “It is an up-to-date network
where social media users publish and share self-pro-
duced content. No one saw the negative side of social
media, which changed and improved life in various
ways because it was faster and easier. Therefore, social
media caused information pollution, but besides mak-
ing the information accessible at an unbelievable speed,
this pollution could be ignored, it gave daily access to
all kinds of publications, it saved people from having
to search for sources, it could put information about the
word or person you wanted in front of you in a very
short time. It aroused distrust since it did not require the
use of real names, but despite this, people could easily
trust it.”

12. Sample 12. Translation: “Owing to the widespread use
of computers and internet among people, it has given
birth to a new communication language, especially in
the technological environment, it has brought the use of
e-Turkish to the agenda. Words from various languages
appear on social media, pass into our language and be-
come widespread.”
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