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Starting at the school level, language education develops comprehension and expression skills.
It is important to develop literacy skills as it is the basic way of acquiring information. Native
language textbooks created with a text-based approach are an integral part of this process.
Accurate, qualified, and purposefully selected texts help achieve the objectives of language
education, especially comprehension. In Turkey, the Turkish language courses offered in
secondary schools to develop comprehension and expression skills aim to develop both the
students’ native language competencies and their higher-level cognitive skills such as critical
thinking, analysis, synthesis, and evaluation along with their language skills. Since its inception
in 2019, the Turkish Curriculum limits the selection of texts for textbooks to a framework
that represents informative, narrative, and poetic structures. Due to the scarcity of studies on
poetry and its teaching process, this study aims to determine the general view of the teaching
process of poems in secondary school Turkish textbooks. Additionally, the study examines all
the textbooks to be used in secondary schools in Turkey in the 2022-2023 academic year. The
research model is a basic qualitative research design, and data were collected through document
analysis. The analysis concluded that course books attempted to make students understand the
poems in middle school Turkish textbooks, especially with open-ended questions in the process
of comprehension education, and were limited to investigating the meanings of unknown words,
explaining the content, determining the subject and main emotion, and trying to recognize some
figures of speech.
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INTRODUCTION perspective will positively affect the development of basic
language skills (reading, listening, speaking, writing, and

Textbooks and Turkish Curriculum literacy) as well as grammar and vocabulary teaching

Textbooks, which are the primary source book for a course,
are one of the indispensable resources of the teaching pro-
cess. They provide a wide range of opportunities for teachers
and students, such as providing a suitable teaching environ-
ment, providing a systematic presentation of information,
allowing repetition, and providing common and standardized
information (Graves, 2000, p. 175). Textbooks are formally
prepared in line with teaching objectives, which ensures that
they are often preferred as the main teaching tool by both
teachers and students in the classroom (Kili¢ & Seven, 2006,
pp. 34-44). As textbooks are the main course material, the
elements that must be considered in the entire educational
process also apply to textbooks. Compliance with the curric-
ulum and cognitive level of the students and the systematic
arrangement of the subjects by considering the principles of
priority and sequentiality ensure the preparation of the right
teaching materials.

All this attention affects language classes as well as
other subjects. Activities prepared from a communicative
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(Tomlinson, 1998).

As in all subjects, well-prepared textbooks in language
courses facilitate the achievement of the teaching objectives.
The books prepared for teaching language courses are pre-
pared with the perspective of primarily targeting the teach-
ing of language skills instead of transferring knowledge. The
development of reading, writing, listening, speaking, and lit-
eracy skills is primarily achieved through the texts selected
for textbooks. The Turkish Curriculum, which was prepared
for the teaching of Turkish lessons in primary and secondary
schools in Turkey, was updated in 2019 and re-published by
the Ministry of National Education (MoNE, 2019). In this
curriculum, one can see that criteria, such as suitability to
the theme, carrying literary and cultural value, selecting at
most two texts from one author, using correct language in
translated texts, the text carrying aesthetic value, and using
correct language, are emphasized in the texts to be selected
for secondary school Turkish textbooks. The criteria for
selecting texts of different literary genres as sample texts
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for different class levels was also determined. Among these
genres, poetry has been identified as a genre that should be
included in every class. Additionally, in the text structure
classification to be selected for secondary school Turkish
textbooks, poetry was determined as one of the three basic
structures together with informative and narrative texts
(MoNE, 2019, pp. 17-18). In the learning outcomes of the
curriculum, the statements such as “Reads poetry,” “Reads
texts in accordance with the characteristics of the genre,”
“Identifies the figures of speech in the text,” “Distinguishes
text types,” “Explains the formal features of poetry,” and
“Writes poetry” are the items related to poetry teaching.
With these features, one can understand that poetry has an
important place in the section on text structure in Turkish
education presented in secondary schools in Turkey.

Poetry and Poetry Teaching

Poetry, one of the oldest known literary genres, has often been
considered together with the concept of aesthetics. The first
saying about literary theory, starting with Aristotle’s Poefics,
was about poetry being taken as an indicator of valorization.
As poetry is a product of verbal art that is unique in its content
and presentation, it stimulates emotions (Aksan, 1993, p. 8),
and it contains important data in terms of the limits/limitless-
ness of language. Poetry is everywhere for all people, from
graffiti to popular culture to the noblest artistic activities of
life (Stibbs, 1981, p. 39). A rich imagination, a strong sense of
rhythm, and harmony between content and sound have been
the qualities expected from poetry as a genre.

The way poetry uses language and its technical features
are different from other forms of literature (Ozdemir, 1998,
p- 163) and has directly affected its effectiveness. From a
linguistic perspective, according to Jakobson (1960), this
difference enables the emergence of the “poetic function”
among the functions of language (Aksan, 1993, pp. 17-18).
In particular, the harmony provided by the meter and repe-
tition of sounds create a deep affectivity for the readers and
listeners (Wellek & Varren, 1993, p. 134). The intensive use
of imagery and metaphors distances the language of poetry
from colloquial speech and adds new aesthetic richness.
Poetry classifications such as lyric, pastoral, didactic, and
epic are mainly about the content rather than quality. It is
possible to see that these classifications are partially utilized
in the teaching process. In language education, poems are
frequently used to instill a love for the native language and
to make students realize the richness of language expres-
sion. This richness is achieved especially through the inten-
sity of meaning attributed to words in poetry (Giinay, 2001,
pp. 218-227). In this language education process, the suit-
ability for the child’s level, especially if the children are at an
early age, the thythm and meter, figures of speech, features
of shapes, emotional value, and content of words (Huck
et al., 2004, pp. 360-365) are the features that one should
take into consideration. Tompkins (1998, pp. 432—475) men-
tions riddles, poems about emotions, poems about colors,
poems about the five senses, acrostics, comparisons, poems
of contrast, and descriptive poems as poems that children
can read and write, whereas Russell (2005, pp. 178-182)

mentions two structures in the poems to be selected for chil-
dren: those that basically adopt a narrative expression (nar-
rative in verse, etc.) and lyrical poems. As it is a genre with
different characteristics in terms of both language and tech-
nical features, poetry should be carefully emphasized in the
teaching process. Its structure, which differs from other liter-
ary genres, also differentiates the elements to be considered
in the process of teaching poetry. Poetry has a special place
among the texts that are indispensable elements of language
and literacy teaching. Therefore, the process of teaching
poetry should also be appropriate to this special structure.

Carter (2012, p. 2) points out that the poetry structure
is necessary at a young age to use imagery, rhythm, rhyme,
personification, alliteration, or other structures. The predis-
position to poetry and musicality, which is considered to be
inherent in the child’s nature, can be felt even in the sounds
children make while crying and in the rhythm of their body
movements. Language-teaching activities in schools at the
basic level should start from the child’s own language and
the poetry that exists in children’s language due to its har-
monious structure should be supported with poetry texts.
However, as in the case of the UK, textbooks predomi-
nantly include narrative and non-fiction texts (Carter, 2012,
pp- 3—4). It is possible to say that a similar situation is also
valid for Turkey.

Poetry should be evaluated in schools from a perspec-
tive that covers all basic language skills. Reading instruc-
tions should make the child feel the need to read poetry and
should include a richness of imagery and words beyond sim-
ple sound repetition. Writing education should be freed from
the constraint of filling in a purely prose-oriented activity.
Listening to poetry, memorizing poems, including poetry
books in reading habits, and combining poetry with drama,
visual arts, and music will affect both the poetry- and lan-
guage-teaching processes in general (Carter, 2012, pp. 4-5).
However, a study conducted in the 1980s shows that teach-
ers doubt their knowledge and teaching competence when it
comes to poetry (Benton, 1999, p. 521). A similar situation
was observed in the studies conducted on pre-service teach-
ers in the following years (Hughes & Dymoke, 2011). Most
of the pre-service teachers seem to have a negative perspec-
tive on poetry and teaching poetry.

The use of language in poetry is often seen as a depar-
ture from the standard accepted use of language. However,
the use of language in unusual contexts is one of the most
important components of the emergence of the language of
literary poetry. The use of language in poetry with a seman-
tic intensity reveals the difference and originality of the lan-
guage of poetry (Khansir, 2012, pp. 241-243). Teachers also
highlight this situation, and in the process of teaching poetry,
they especially draw attention to the feature of this genre to
make students realize the different possibilities of language
(Benton, 1999, p. 524). Poetry is a genre in which content
and emotional value can be conveyed in a remarkable manner
(Prabhakar, 2021, p. 240). However, all this density of mean-
ing does not change the fact that students have difficulty in
analyzing the use of metaphorical language and symbolism
of meaning in the poem (Wai & Abidin, 2020, p. 63).
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Learning and reading poetry has benefits such as devel-
oping verbal language skills, increasing vocabulary, and
making students aware of the uses of language. In addition
to language skills, benefits such as learning values, develop-
ing learning styles, getting to know the world, and gaining
writing awareness are frequently mentioned in the literature
(Mulatsih, 2018, pp. 121-122). Poems can be utilized in the
repeated reading method, which is frequently used, espe-
cially for students trying to develop fluent reading skills at
the primary school level (Faver, 2008). Studies on not only
children but also adult language teachers show that poet-
ry-writing activities increase personal characteristics such
as attention, intellectual level, attention to nuance, and the
aesthetics of language (Cahnmann-Taylor et al., 2017). The
characteristics of poetry as a genre can sometimes lead to
negative attitudes in learning a second language. The rich-
ness of the meaning of the language used in poetry causes
a decline in the poetry reading habits and attitudes of stu-
dents who find their language skills insufficient. However,
the fact that it is short and allows frequent repetition contrib-
utes to the development of vocabulary, critical thinking, and
in-depth analysis skills (Wai & Abidin, 2020, pp. 56-59). It
is also stated that teaching the imagery, symbolism, embed-
ded figures, and richness of meaning in poetry with inno-
vative methods instead of traditional teaching methods will
increase the effectiveness and facilitate the teaching process.
Newer techniques, such as the use of moving pictures, are
more effective than the traditional word and image expla-
nation process (Prabhakar, 2021, pp. 241-243). This way,
one can plan a teaching process in which the student is more
active than the teacher, and abstract thinking and discussion
skills can be developed more easily. However, it is possi-
ble to make the same observations made in England (Carter,
2012, p.6) related to the selection of poetry with an instruc-
tive approach based on acrostics and themes and the fact that
poets are rarely included in school activities in Turkey.

When the book sales rates in the UK and New Zealand
were analyzed, findings such as the very low proportion of
poetry books and scarcity of poetry-writing activities in gen-
eral writing education in schools show the prevalence of the
problems encountered with the poetry genre, although the
countries are different. The problems identified are the insuf-
ficient use of poetry in the curriculum and teaching process
and the scarcity of academic studies on the subject (espe-
cially experimental studies on poetry teaching) (Wilson,
2010, pp. 53-56). Several teachers associate poetry in the
curriculum with the reading part of language education and
make limited use of linguistic data in the writing instruction
process (Wilson & Myhill, 2012, pp. 553-557). In addition
to the scarcity of poetry in the teaching process, limiting it
to reading comprehension also draws attention as a problem.

Poetry, as a genre, has distinct differences from other text
types and structures. These differences manifest themselves
in various ways. Text-vocalization studies, which do not
make a significant difference in other literary genres, may
have a special significance for poetry. Reading a poem aloud
is one of the qualities that contains rules in itself and provides
readers with aesthetic pleasure. For good vocalization, it is

necessary to pay attention to features such as capturing the
basic emotion in the poem, paying attention to punctuation,
correct pronunciation, and intonation (Tamara & Merentek,
2019, p. 148). Similarly, Taylor (2005, pp. 190-192), who
states that poetry teaching should start with vocalization to
recognize harmony, believes that the contribution of meta-
phors to the language of poetry should be emphasized.

By its very nature, poetry has elements of harmony and
musicality, the economical and versatile use of language and
semantic richness, feeding the imagination and using images
and symbols. Because of these qualities, poetry is seen as a
riddle to be solved, and irony, semantic ambiguity, and met-
aphors are frequently emphasized in the teaching process
of poems. However, people should focus the same amount
on the beauty of multiple meanings, melody, and reflec-
tion in poetry (Whalley, 2017, pp. 226-229). This distinct
and language-specific structure of poetry—especially with
its shades of meaning, cultural and literary references, and
rhythmic elements—causes it to be one of the most challeng-
ing genres to translate (Fishman, 2021, p. 120).

Acquiring literacy from an early age develops compe-
tencies such as enjoying reading, developing imagination,
thinking about nature and life, gaining new experiences,
gaining a perspective on human behavior, and recognizing
universal values and elements (Huck, 1978 as cited in Habibi
etal., 2018, p. 145).

Research Problem

Although poetry is one of the oldest literary genres, the lim-
ited academic studies on poetry teaching (Dressman & Faust,
2014, p. 40) paved the way for the creation of a theoretical
infrastructure based on what experts in the field of children’s
literature say about children and poetry. Based on the state-
ments of experts in the field of children’s literature, it was
highlighted that various preparatory work should be done to
create a meaningful context in the first stage of the teaching
process (such as forming associations with the content of the
poem based on children’s experiences). In the next stage, the
oral presentation/reading of the poem according to the rules
of poetry reading will also make the poetry language feel dif-
ferent. In the third stage, students’ active participation in the
teaching process should be ensured. Encouraging children to
express their feelings about the poem, providing a suitable
classroom environment for the activity, and teacher-guided
small-group discussions and dialogs about the text will ensure
active participation of students in the process. In the fourth
stage, it should be ensured that the feelings, thoughts, and
ideas in the text are explored without forgetting that teach-
ing poetry is an aesthetic experience. Reflecting on the poem
should be prioritized instead of exaggerated verse analysis or
pay increased attention to the technical features of the poem.
These elements should be included in the process to the extent
that they support the meaning of the poem. In the last stage,
the process of choral speaking, poetry writing, and associat-
ing poetry with other art forms (drama, etc.) (Shapiro, 1985,
pp- 370-374) will make the teaching process more efficient.
Stibbs (1981, p. 40), referring specifically to the role of
the teacher in the classroom, states that the teachers making
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poetry a visible and audible tool in the classroom, starting
from displaying it on the boards, will increase awareness.
Instead of writing poetry in rushed and compressed periods
of time, an approach that allows for correction and modifica-
tion over a longer period of time is more accurate. The results
show that very few teachers subscribe to literary magazines
that include poetry. A teacher who reads poetry, who loves
and writes poetry themselves, and who talks about poetry
will make the teaching process much more effective (Stibbs,
1981, pp. 40—49). However, the fact that poetry has become
the subject of curricula and examinations has sometimes led
teachers to criticize the texts chosen for the teaching process
as being too prescriptive, outdated, boring, and linguistically
unrelatable for children (Benton, 2000, pp. 8§2—-84).

In the process of teaching poetry, the method is as
important as the text structure and the linguistic features
required by the poetry genre. Instead of a traditional teach-
er-centered understanding of the lesson-teaching process, a
communication-oriented approach that focuses on the active
participation of the student would be more accurate. In par-
ticular, an instructional plan focusing on keywords and using
pre-reading, during-reading, and post-reading strategies will
contribute both to a better understanding of the genre and
to students’ willingness participation in the lesson (Dutta,
2001). In this sense, it is important to teach the ability to con-
vey emotions through poetry from an early age. However,
it is also a well-known fact that teaching materials do not
provide an accurate and gradualized poetry-writing educa-
tion process. Techniques such as writing poetry based on
painting and acrostics, writing poetry with complementary
techniques will help capture the style of poetry (Habibi et al.,
2018, pp. 146—-147).

Beyond being a language-teaching material, poetry is also
used for different teaching areas. Mccall (2004), in his study
on teaching cultural diversity and social justice in social stud-
ies, states that poetry can be used for this purpose. A poem’s
brevity and powerful phrasing make it particularly effective
in teaching controversial topics (pp. 172—173). The expres-
sive narration facilitates the teaching process of the theme
supported in the content. Additionally, information about the
period in which the poem was written and the poet before
reading the poem makes the teaching process more efficient,
and giving students the opportunity to freely discuss and talk
about their thoughts regarding the content of the poem facil-
itates comprehension (Mccall, 2004, pp. 174—175). In fact,
current research shows that elements such as dance, which
make the student active in the teaching process, contribute
positively to meaning-making in the poetry reading and writ-
ing process (Jusslin & Hoglund, 2021).

In her review of academic articles on poetry teaching
between 1990 and 2015, Sigvardsson (2017) criticizes the
lack of attention to this topic, especially in teacher educa-
tion, due to the scarcity of studies and the threat of exams.
Sigvardsson (2020) shows that although secondary school
teachers have reservations about teaching poetry, they think
that students should actively participate in the process.
They also think that discussing students’ thoughts regarding
poetry, creating an appropriate classroom atmosphere, and

supporting student interpretations will make the teaching
process successful.

The Aim of the Study

The use of poetry texts in the process of language teaching
is carried out through word, sentence, and text-level studies.
At this stage, textbooks and the texts selected for these books
gain importance. Two studies evaluating academic studies
on Turkish textbooks in Turkey (Maden, 2021; Temizkan,
2021) show that Turkish textbook reviews have increased.
However, in Turkey, although reviews mention some top-
ics such as the characteristics of the texts in Turkish text-
books, selection criteria, and translation qualities, there are
no detailed evaluations of the process of teaching poetry. In
light of this information, this study aims to evaluate the selec-
tion of poetry texts and the activities prepared in the Turkish
textbooks used in secondary schools in the 2022-2023 aca-
demic year.

METHOD

This study used a basic qualitative research design to exam-
ine the poetic texts in secondary school Turkish textbooks
and the activities related to these texts. The basic qualita-
tive design is used to conduct a qualitative study from an
interpretive perspective, except for phenomenology, the-
ory building, discourse analysis, or ethnographic research
(Merriam, 2018, p. 22).

Materials Reviewed

This study analyzed all Turkish textbooks used in second-
ary schools (Grades 5"-8") in Turkey in the 2022-2023
academic year. A total of 256 texts (3 reading texts and 1
free-reading text) across eight themes selected by the authors
in accordance with the Turkish Curriculum were examined.
Although activities covering comprehension and expression
skills are prepared for reading texts in the textbooks, there
are no activities for free-reading texts. In the review pro-
cess, as the focus was on the poetry genre and the activities
for teaching this genre, the study examined the comprehen-
sion activities, but other activities were also considered if
they included instructions related to the poetry genre. The
data were collected from the following eight Turkish text-
books: 5%-grade Turkish textbook (Capraz Baran & Diren,
2020 - CBI1 [Course Book]), 6"-grade Turkish textbook
(Ceylan et al., 2021 - CB2), 6"-grade Turkish textbook
(Sariboyact, 2021 - CB3), 6"-grade Turkish textbook (Erttirk
et al., 2019 - CB4), 7%-grade Turkish textbook (Akgiil
et al.,, 2021 - CB5), 7"-grade Turkish textbook (Erkal &
Erkal, 2019 - CB6), 7%-grade Turkish textbook (Kir et al.,
2021 - CB7), and 8%-grade Turkish textbook (Eselioglu
et al., 2021 - CBS).

Data Collection and Analysis

The data were gathered using document analysis, which
involves the process of evaluating written materials
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containing data related to the research objectives (Yildirim
& Simsek, 2021, p. 189). The data obtained in the research
were analyzed by content analysis method.

FINDINGS

This section presents the findings obtained regarding the
quality of the poetry texts in the textbooks used in Turkish
lessons in the 2022-2023 academic year in secondary
schools in Turkey and the activities prepared for these texts.
The first textbook analyzed is the only one prepared for the
fifth-grade and used throughout Turkey. Table 1 presents the
poems selected for this book and the themes of the poems:

As can be seen in Table 1, there are no poetry texts on
three themes in the textbook prepared for fifth graders. The
four poems are texts that are targeted to be taught in class-
rooms through activities. Two of the poems were selected as
free-reading texts for students to read additional literature
related to the theme. The poets of these texts are Cahit Sitki
Taranci, Fazil Hiisnii Daglarca, and Orhan Veli Kanik, three
well-known poets in Turkey who have become classics in
Turkish literature. The fourth poet in the book is Nimetullah
Hafiz, a native Turkish poet from Kosovo.

The poem “Memleket Isterim (I Want a Country)” deals
with the dream of a happy, peaceful country. The activities
of this text contained three open-ended questions and ques-
tions to analyze the text content. One open-ended question
asks whether the reader agrees or disagrees with the poet’s
views on a given passage in the text. The questions about
the main emotion and subject of the poem were in the form
of open-ended questions. The activity related to word stud-
ies in poetry tries to draw attention to the metaphorical use
of language by asking whether the words in the given lines
were used in their first meaning. In another activity, students
were asked for their opinions about the lines they found to be
exaggerated in the poem.

The poem written by Fazil Hiisnii Daglarca deals with
the theme of heroism. For this poem, in which one’s will-
ingness to fight for their homeland is praised, the activi-
ties were mostly organized as open-ended questions. There
were questions about the “main emotion” of the poem and
the meaning of the poem’s content, including questions on
the explanation of the person’s behavior. Additionally, there
was an activity that aimed to have readers find the figures

of speech of personification and anthropomorphism without
using the specific name of the figure of speech.

The poem “Kilim (Rug),” the lyrics of a popular song in
Turkey in the 1990s, is written in syllabic meter. Questions
similar to those in the other activities in this textbook were
prepared for the poem containing the meanings attributed to
the “rug” woven by hand in Turkish culture. The vocabu-
lary exercise here, which is present in almost all texts, has
a directive to find the meanings of unknown words with
the help of a dictionary. The second activity comprises six
open-ended questions, of which five questions were directly
related to the explanation of the text content and one was
related to what kind of title would be used if the title were to
be changed. The objective here is to determine the appropri-
ate and relevant title by identifying the text content correctly.
In the third activity, by asking what the “rug” is likened to
in the poem, the aim was both to understand the text and
to make readers realize the “simile,” one of the frequently
used figures of speech in poetry. After an example of a prose
provided to make students feel the difference between poetry
and prose in terms of form and genre features, the instruction
“Compare the following text with the text you have read in
terms of genre and form features” aims to have the readers
find the structural differences of the poems.

The last poem in the fifth-grade Turkish textbook is a
didactic/instructive poem titled “Bilingli Tiiketici (Conscious
Consumer).” The open-ended questions ask about conscious
consumer behaviors, the meaning of unknown words, and
the message in the poem’s content. In the fifth-grade text-
book, Nimetullah Hafiz’s poem “Yarin Gene Sabah Olacak
(Tomorrow It Will Be Morning Again)” with the theme of
“hope” and Orhan Veli Kanik’s poem “Ciftci ile Cocuklar
(The Farmer and His Children)” as a narrative in verse were
selected as free-reading texts.

At the sixth-grade level in secondary schools, three text-
books were used in different provinces of Turkey in the
2022-2023 academic year. One of these books was pub-
lished by Ata Publishing (Sariboyaci, 2021). Table 2 details
the poems used in this book and the themes of these poems.

Asseen in Table 2, four of the texts selected as samples for
the poetry genre in this textbook prepared for sixth graders
are free-reading texts. The poems titled “Yastan Gileyliyim,”
“Bebeklerin Ulusu Yok,” “Ay Sairi,” and “Sagligina Dikkat
Et” were selected not as teaching materials in the classroom

Table 1. Anittepe publishing fifth grade textbook (¢apraz baran & diren, 2020)

Theme Poet

Individual and Society Cabhit Sitkt Taranct

Independence War and Atatiirk ~ Fazil Hiisnii Daglarca

Poem Reading Text/Additional Reading Text
Memleket Isterim Reading Text
Mustafa Kemal’in Kagnisi Reading Text

Nature and Universe Nimetullah Hafiz Yarm Gene Sabah Olacak Additional Reading Text
Our National Culture Fatih Kisaparmak Kilim Reading Text
Citizenship Dursun Bulut Bilingli Tiiketici Reading Text

Orhan Veli Kanik Ciftci ile Cocuklart Additional Reading Text
Health and Sports - - -
Virtues - - -

Science and Technology - -
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Table 2. Ata Publishing sixth grade textbook (Sariboyaci, 2021)

Theme Poet Poem Reading Text/Additional
Reading Text

Virtues Bahtiyar Vahapzade Yastan Gileyliyim Additional Reading Text
Individual and Society La Fontaine Aslanla Fare (Trans. Sabahattin Eyiiboglu) Reading Text

Ataol Behramoglu  Bebeklerin Ulusu Yok Additional Reading Text
Independence War and Atatiirk ~ Siileyman Ozbek Ben Mustafa Kemal’im Reading Text
Our National Culture - - -
Nature and Universe Cahit Kiilebi Riizgar Reading Text
Art Aytiil Akal Ay Sairi Additional Reading Text
Science and Technology - - -
Health and Sports Arife Hanct Sagligina Dikkat Et Additional Reading Text

but as free-reading materials for students to read out-
side of class. The poem “Yastan Gileyliyim” belongs to
Azerbaijani poet Bahtiyar Vahapzade. In this poem written
in Azerbaijani Turkish, a close dialect of Turkey Turkish, the
original expressions of the poem were preserved and there
was no translation. Hence, there are no activities related to
these poems that include text processing in the classroom.
There are only three texts that teachers can use in the class-
room for teaching poetry over the course of a year. Among
these texts, although it shows the characteristics of poetry, J.
de La Fontaine’s “Aslanla Fare (The Lion and the Mouse)”
is a fable and has been translated into Turkish. Considering
the difficulty of the language of poetry, the preference for
a translated text may also lead to a departure from poetic
expression. In this text, which presents the significance of
cooperation and that everyone can support each other, the
activities are organized with questions about the subject,
main emotion, content explanation questions for the text, and
questions to find the meaning of unknown words. The ques-
tions aimed at having readers comprehend the event-oriented
fable genre instead of the characteristics of the poetry genre
cover a significant portion of the activities. There are ques-
tions about the figures of speech of personification and
anthropomorphism, which are frequently used in the fable
genre, and the rhetoric of contrast.

The poem “Ben Mustafa Kemal’im (I am Mustafa
Kemal)” is about Mustafa Kemal Atatiirk, the founder of
the Republic of Turkey, and about Atatiirk’s love. Although
many activities were prepared for the poem in which the sub-
ject was one’s love for their homeland and love for Atatiirk,
these activities did not go beyond finding the meanings of
unknown words and asking the students to explain the con-
tent of the text with open-ended questions. A similar situa-
tion applies to Cahit Kiilebi’s poem “Riizgar (Wind).” The
activities prepared are mainly questions aimed at finding
the meaning of unknown words and explaining the content.
Unlike the other poems, the sixth activity in this poem asks
readers to find the sound similarities at the end of the lines.
This enables students to find the “redif” and “rhymes,” the
definitions of which are given in the book. Drawing attention
to the repetition of sounds, which is one of the most import-
ant elements of harmony in poetry, is important in terms of
comprehending the genre.

Another book for sixth graders used in secondary
schools in Turkey was prepared by the Ministry of National
Education (Ertiirk et al., 2021). Table 3 presents information
about the poems selected for this book.

The sixth-grade textbook prepared by Ertiirk et al. (2021)
contains only three poems. There are no poems in the free-read-
ing texts in this textbook. The poem “Memleket Isterim (I Want
a Country)” is a poem written in free verse consisting of four ter-
cets. The text on the theme of longing for a happy and peaceful
country is similar to the previous books in terms of the teaching
process. The activities prepared for this poem first ask readers to
guess the meanings of the unfamiliar words; the activities then
require the readers to write the theme and main emotion along
with the meaning of the lines with open-ended questions. One
of these questions is whether the language used in the poem
is fluent and comprehensible. A question was also included for
readers to find the figure of speech of contrast in the poem.

The second poem in the textbook is “Bu Vatan Kimin?
(Whose Homeland is this?),” which is considered a classic
example of one’s love of the flag in Turkish literature. The
poem comprises six quatrains and is written using a syllabic
meter. Vocabulary practices, which are primarily seen in
almost all Turkish textbooks, appear in this text. There is an
activity in the form of a puzzle about words with unknown
meanings. The second activity contains five open-ended
questions for the comprehension of the content of the poem.
The activities contained open-ended questions to deter-
mine the theme and main emotion of the poem with simi-
les. In addition to these questions, there was a question that
included a verse from another poem and its aim was to make
readers feel the difference in emotion in the poems.

The last poem in the textbook, “Cocukluk (Childhood),”
is also in free verse. The activities prepared for the poem
about longing for childhood days do not differ from the pre-
vious activities. There are questions for finding the meaning
of unknown words through matching, open-ended questions
to determine the content and the main emotion of the poem.
Asking the children to find a different title for the poem
using the figure of speech of “hyperbole” is another answer
requested from the children.

The last book approved for use in the 2022-2023 school
year for sixth graders is also published by the Ministry of
National Education (Table 4).
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Table 3. Ministry of education publishing sixth grade textbook (Ertiirk et al., 2021)

Theme Poet Poem Reading Text/ Additional Reading Text
Feelings Cabhit Sitki Taranc1 Memleket Isterim Reading Text

Independence War and Atatiirk Orhan Saik Gokyay Bu Vatan Kimin? Reading Text

Children’s World Cevdet Kudret Solok Cocukluk Reading Text

Virtues - - -

Our National Culture - -
Reading Culture - -
Science and Technology - -

Communication - -

Table 4. Ministry of education publishing sixth grade textbook (Ceylan et al., 2021)

Theme Poet Poem Reading Text/ Additional Reading Text
Reading Culture Yusuf Yang Artyorum Reading Text
Independence War and Atatiirk - - -
Science and Technology - - -
Virtues Bestami Yazgan Sevgi Diyen Caglar Asar ~ Reading Text
Nature and Universe - - -
Our National Culture Riza Tevfik Bolikkbast ~ Anadolu Reading Text
Bahtiyar Vahapzade Ana Dili Reading Text
Halit Fahri Ozansoy Vatan Destani Additional Reading Text

Health and Sports - -
Individual and Society - -

As seen in Table 4, four poems were selected as reading
texts in this book. A poem titled “Vatan Destan1 (Homeland
Epic)” was selected as a free-reading text. The first poem
titled “Artyorum (I Am Searching)” is written in free verse.
The text, which is about the theme of Turkish awareness
and love for the mother tongue, started with an activity that
asks readers to find the meanings of words and phrases with
unknown meanings through matching. The rest of the activ-
ities had six open-ended questions about the content of the
text for the students to understand and explain the poem.
Another activity related to the poetry genre asked students to
write a poem about one’s love for their mother tongue.

The second poem selected for this textbook is Bestami
Yazgan’s “Sevgi Diyen Caglar Asar (Love Transcends the
Ages).” The poem consists of five quatrains and is writ-
ten using a syllabic meter. For this text, which emphasizes
the theme of “love,” there are open-ended questions about
guessing the meanings of unknown words and explaining the
lines. One of the activity instructions asked students to pre-
pare two questions about the poem to ask their friends. For
another activity, a quatrain taken from a poem was rewrit-
ten in prose and readers were asked to find the differences
between the two texts. Although the scarcity of such activ-
ities aimed at finding the difference between the language
used in poetry and prose is a general problem, this textbook
draws attention to this fact for the first time.

The poem “Anadolu (Anatolia)” consists of nine qua-
trains. The poem, written using a syllabic meter, expresses
one’s love for Turkey/their homeland. Similar to the activi-
ties prepared for the previous poems, this textbook includes

vocabulary exercises, two-question writing activities about
the poem to ask classmates, and open-ended questions to
explain the content. The questions asking students to explain
the connection between the content of the poem and the visu-
als used in the textbook and the questions asking students to
explain the poem-title relation stand out as activities that we
did not encounter in previous poems. Additionally, through
two examples, the activities tried to make readers find the
difference between the use of pseudonyms (of poets), which
were frequently encountered in Turkish poetry in previous
centuries, and rhyme and redif. These studies are important
in terms of having readers recognize the local usage specific
to the poem and the elements of harmony in it. The last read-
ing text with activities in this textbook is titled “Ana Dili
(Mother Tongue).” Word-meaning matching questions in a
poem written in free verse in six quatrains, open-ended ques-
tions aimed at interpreting the content, and asking to find the
main emotion in the poem are activities that we frequently
encounter in different textbooks. In addition to these instruc-
tions, students were also asked to write an acrostic poem
about “Turkey” in the activities related to this poem. The
goal of the activity was to teach “acrostic” as an element that
is used in poetry and that complements narration.

In Turkey, there are three Turkish textbooks approved by
the Ministry of National Education for use in seventh grade.
The first of these is among the publications of the Ministry of
National Education. Table 5 presents information about the
poems in this book.

Three poems were selected as reading texts in the Turkish
textbook used in the seventh grade. Bahtiyar Vahapzade’s
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Table 5. Ministry of education publishing seventh grade textbook (Kir et al., 2021)

Theme Poet Poem

Reading Text/ Additional Reading Text

Feelings Coskun Ertepinar

Bir Diinya Diisiiniiriim

Reading Text

Bahtiyar Vahapzade Korku Additional Reading Text
Independence War and Atatiirk Abdullah Riza Ergiiven  Atatiirk’{i Gérdiim Diisiimde Reading Text
Reading Culture Coskun Ertepinar Kitaplarla Kurulan Dostluk ~ Reading Text
Virtues - - -

Self-improvement - -
Orhan Veli Kanik
Health and Sports - -
Art - -

Our National Culture

“Pesin Para, Yogurt Goli”

Additional Reading Text

poem “Korku (Fear)” and Orhan Veli Kanik’s two poetic
tales titled “Pesin Para (Cash Money)” and “Yogurt Goli
(Yogurt Lake)” were selected as free-reading texts. The first
poem preserved the sound features of Azerbaijani Turkish.
The first poem to be taught in the classroom with the activ-
ities is titled “Bir Diinya Diistintirim (I Think of a World).”
It is a free verse poem consisting of four six-line stanzas.
The poem talks about the dream of a beautiful and peace-
ful world, and the first activity again involves guessing the
meanings of the unknown words. With five open-ended ques-
tions prepared for the content of the poem, the aim was to
have readers comprehend the content of the poem and deter-
mine its main emotion. Additionally, some questions made
students explain the rationale of a part of the poem they liked
the most and asked the students to describe the world they
imagined based on the content, which both directly led them
to recognize the in-text elements and to explain their own
views based on the poem. Asking students to prepare two
questions to ask their friends about the poem is also related
to checking the level of comprehension of in-text elements.
Other activities related to this poem include finding the fig-
ures of speech—personification, anthropomorphism, con-
trast, and hyperbole—in the poem and writing a poem about
“my world.”

The poem “Atatiirk’ii Gordiim Diigiimde (I Dreamt of
Atatiirk),” which is included in the group of texts under the
theme of National Struggle and Atatiirk, is a poem written
using free verse consisting of three stanzas. In this poem,
one’s love for Mustafa Kemal Atatiirk was chosen as the
theme and continued to follow the activity structure of the
previous poem, such as guessing the meanings of unknown
words, explaining the content, talking about the best part of
the poem, and finding the main emotion. The question about
finding the figure of speech “simile” in a prose text stood out
as a different activity in terms of showing the differences in
the use of figures of speech in poetry and prose.

The last poem selected in this textbook for seventh grad-
ers is titled “Kitaplarla Kurulan Dostluk (Friendship with
Books).” This poem, comprising six lines of eight verses,
is also written using free verse. The poem is about the per-
manence of the attachment established with books and read-
ing, and vocabulary exercises and open-ended questions to
explain the content of the poem constitute the usual exam-
ples of activities. Other open-ended questions included

why this title might have been chosen for the poem, read-
ers’ own opinions about the content of the poem, and the
types of figures of speech used. The book also presents the
names of well-known writers and poets of Turkish literature
such as Halide Edip Adivar, Cengiz Aytmatov, Necip Fazil
Kisakiirek, and Orhan Veli Kanik and asks students to pre-
pare a presentation on one of these writers. Asking students
to complete a given quatrain by choosing an appropriate title
for it is a poetry-writing activity.

The second book prepared for seventh graders among the
Turkish textbooks, in which we frequently come across sim-
ilar activity examples, is also among the publications of the
Ministry of National Education. Table 6 highlights informa-
tion regarding the poems used in this book.

In the seventh-grade course book prepared by Akgiil
et al. (2021), five poems were selected as reading texts, and
activities were prepared. The poem titled “Vatan Destani
(Homeland Epic)” comprises eight quatrains and is written
using syllabic meter. The text on the theme of one’s love
for their homeland started with an activity that included the
instruction to find the meanings of unknown words. It is
seen that open-ended questions include questions that ask
students to explain the content of the poem and to reflect on
their own feelings and perspectives based on this content.
There were activities such as finding a title for the poem,
the theme of the poem, and the main emotion it expresses,
asking for an explanation of what the concept of “homeland”
is likened to, and activities aimed at finding a simile. The
activity of writing poems, which is also seen in other text-
books, although not as frequently, is also included here. In
this book, unlike the previous books, the instructions first
presented words from the concept pool and directed the stu-
dents to write the poem accordingly.

The poem “Tiirkiye’m, Anayurdum, Sebebim, Carem!”
(My Turkey, My Motherland, My Reason, My Remedy!)’
selected for the textbook for the theme of “Our National
Culture” is a free verse poem consisting of six quatrains.
In the poem, one’s love for Turkey is emphasized, and the
activities are mostly organized as open-ended questions.
Writing the meanings of unknown words, answering ques-
tions such as “Describe what kind of a place the poet lives in
according to the narrative in the poem” and “How would you
describe the places where you spent your childhood years
later” or questions that ask students to explain their own
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Table 6. Ministry of education publishing seventh grade textbook (Akgiil et al., 2021)

Theme Poet Poem Reading Text/ Additional
Reading Text
Virtues La Fontaine Esek ve Kopek (Cev. Acar Erdogan) Additional Reading Text
Independence War and Atatiirk Halit Fahri Ozansoy ~ Vatan Destani Reading Text
Self-improvement - - -
Our National Culture Yavuz Biilent Bakiler Tiirkiye’m, Anayurdum, Sebebim, Carem! Reading Text
Science and Technology - - -
Reading Culture - - -
Nature and Universe Cabhit Sitki Taranct Bu Sabah Hava Berrak Reading Text
Time and Space Ziya Osman Saba Istanbul Reading Text
Niizhet Erman Aksehir’de Bir Fil Reading Text

feelings and thoughts based on the content constitute the
comprehension studies related to the text. These activities
also include the following directive for readers: “Compare
the poem ‘Tiirkiye’m, Anayurdum, Sebebim, Carem!” with
the poem ‘Vatan Destan1’ that you have read before in terms
of the messages it gives.” The activities also include exam-
ples that ask students to find the figures of speech of person-
ification, anthropomorphism, and contrast/contradiction in
the poem. In an activity that paid attention to the sound and
harmony elements of the poem, students were asked to recite
a memorized poem with background music, paying attention
to features such as emphasis, intonation, and stops. Making
students realize the element of harmony in poetry with music
was seen as a noteworthy example in terms of supporting
figures of speech and music as it was an activity structure not
seen in previous textbooks.

Cahit Sitki Taranci’s poem, “Bu Sabah Hava Berrak”
(This Morning the Weather is Clear), is a free verse poem
comprising a single stanza of 26 lines. The text, which cov-
ers the theme of happiness and joy of living that comes with
good weather, includes, as seen frequently in other exam-
ples, activities of guessing the meanings of unknown words
and checking these meanings from the dictionary. In the con-
tinuation of this activity, the question “What are three things
around you that make you happy or improve your mood? Is
‘seeing good health for the sick and prosperity for the poor’
an exaggerated perspective? Discuss” is a question for read-
ers to explain the content and express their personal feelings
and thoughts based on the content. The poem contains the
figures of speech of anthropomorphism (speech) and person-
ification. Moreover, the question of comparing a poem with
another poem, which was also seen in previous poetry activ-
ities in this textbook, is present here. Students were asked
to compare this poem with Bedri Rahmi Eyiiboglu’s poem
“Hiiziin Geldi (Sadness Came)” in terms of the “point of
view” and “message.”

The last poem selected for the comprehension exer-
cises is titled “Istanbul.” In the poem, which consists of a
total of 10 stanzas and is written using free verse, the poet
chose Istanbul, one of Tiirkiye’s most important and beau-
tiful cities, and one’s love of Istanbul as the theme. Finding
the meanings of unknown words and open-ended questions
about the content of the poem constitute the majority of the

comprehension activities. An example of the questions in
this poem is “In the expression ‘This city has changed a lot,’
is it the city that has changed or the people living in that city?
Discuss.” Similar to the activities of previously discussed
poems, there are questions about the figures of speech used
in the poetry. Based on the three examples given, students
are asked to find the figures of speech of allusion, quota-
tion, comparison, hyperbole, and simile in the poem. The
comparison question seen in the poetry activities in this text-
book is also included here. Readers were asked to evaluate
a quatrain selected from “Tiirkiye’m, Anayurdum Sebebim,
Carem,” which involves the theme of Our National Culture,
and a quatrain selected from this poem (Istanbul) in terms of
the bond the poets established with Istanbul and Turkey. The
question was around which common message this relation-
ship and commitment were shaped.

In the seventh-grade course book prepared by Akgiil
et al. (2021), there are two poems in free-reading texts.
“Aksehir’de Bir Fil (An Elephant in Aksehir)” by Nasrettin
Hodja is a considered as a humorous piece in verse/poetry.
This text, in which humorous elements are emphasized,
bears the characteristics of the anecdote genre rather than
the poetry genre. J. de La Fontaine’s fable “The Donkey and
the Dog” is also a text in verse.

The last book approved by the Ministry of National
Education to be used for the seventh grade in Turkey was
published by Ozgiin Publications. Table 7 presents informa-
tion about the texts in this textbook.

This seventh-grade book included poems in general
except for one theme. The poem “Baba, Bana Bir Siir Bul
(Father, Find Me a Poem)” on the theme of “virtues” con-
sists of five stanzas. The poem, written using syllabic meter,
deals with a child’s desire to find a poem describing happi-
ness. The activities prepared for the poem include questions
to explain the content, the main emotion, and finding a title
for the poem. Another activity aimed to have students con-
vey information about the rhyme and redif in the poem by
asking them to write the sound similarities at the end of the
lines. In the continuation of this activity, there was an open-
ended question about what these sound similarities add to
the poem. In the last activity related to poetry, readers are
expected to write a poem based on these concepts with the
five words given.
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Table 7. Ozgiin publishing seventh grade textbook (Erkal & Erkal, 2019)

Theme Poet Poem Reading Text/Additional Reading Text
Virtues Mehmet Beseri Baba, Bana Bir Siir Bul Reading Text
Independence War and Atatiirk Umit Yasar Oguzcan Bir Mustafa Kemal Vardi  Reading Text
Feelings Jean de La Fontaine Mese ile Saz (Trans. Reading Text
Sabahattin Eyiiboglu)
Our National Culture Vasfi Mahir Kocatiirk  Yurt Turkdsi Reading Text
Nature and Universe Arif Nihat Asya Giiz Reading Text
Hasan Latif Sariylice ~ Kur Cigekleri Additional Reading Text
Art Veysel Satiroglu Sazima Reading Text
Self-improvement Hasan Ali Yiicel Agac ve Sen Reading Text

Science and Technology - -

The poem “Bir Mustafa Kemal Vardi (There was an
Atatiirk)” in this textbook is a poem written using free
verse with the theme of love and longing for Atatiirk. The
word-meaning matching activity to find the meanings of
unknown words, which is also seen in other poems, is also
seen in this book. However, the question about whether
some words taken from the poem are used literally or figura-
tively is different as we do not often see this type of question
among the activities of other poems. One can see that this
activity tries to emphasize the differentiation of language
use in poetry from prose and the use of figurative meaning
in poetry language. Based on an example of a poem about
figures of speech, the activity asks readers to find exam-
ples of “personification” in the poem. In the section titled
“Preparation for the Next Text” at the end of the activities
in this book, students were asked to write another poem in
their notebooks, Arif Nihat Asya’s “Bayrak (Flag)”, which
was thought to be related to the theme. Encouraging students
to read poetry beyond the poems selected for the textbook is
considered important in this respect.

For the fable “Mese ile Saz (Oak and Saz),” which was
written in verse, the activity asked for story elements in the
text under the headings of space, time, entity cast, and event.
In this respect, the content-oriented questions aimed not to
evaluate a poem but to evaluate the fable as an example of
a narrative text structure. Due to the characteristics of the
fable genre, especially in the activities that asked students
to find examples of the figure of speech of “anthropomor-
phism,” explanations about anthropomorphism (speech)
were presented.

The poem “Yurt Tiirkiisii (Folk Song of the Homeland),”
which deals with the theme of one’s love for the homeland,
comprises four stanzas. The poem written using syllabic
meter included visual-text content connection and questions
about the main emotion. The activity asked readers to find
examples of rhyme and redif in the poem, with the expres-
sion “sound similarities that provide harmony at the end of
the line” and examples of personification. In another activ-
ity, a poem on the theme of patriotism was given and asked
to be compared with “Yurt Tiirkiisii” in terms of content. In
these activities, the number of activities and the emphasis
on poetry decreased, along with the emphasis on content.
In Arif Nihat Asya’s “Giiz (Autumn),” there is a decrease in

poetry-related activities. The poem, which consists of seven
couplets and is written using syllabic meter, describes the
beauty of autumn. Apart from the open-ended question that
asked the students what title they would like to give to the
poem, there was no activity directly related to the type of
poem, except for the activity that asked students to identify
the figures of speech used in the poem. The decrease in the
number of activities is also seen in “Sazima (To My Saz).”
The poem, which consists of four quatrains and is written
using syllabic meter, deals with the bond between the poet, a
folk minstrel, and his saz (a musical instrument) and his call
to it. In the activities section, there is no activity related to
the type of poetry (rhyme and redif) except for the presence
of figures of speech and the question of “sound similarities
that provide harmony at the end of a line in poetry.”

The poem titled “Agac ve Sen (The Tree and You)” com-
prises 11 couplets. The poem written using syllabic meter
advises children and deals with the sense of trust one has in
them. Apart from the main emotion in the poem, only one
question was asked about the content, and the activity asked
readers to explain the advice given by the poet. In another
activity, one of the couplets was rewritten, and the partici-
pants were asked to explain what messages were given in
this section. In the poetry-writing activity, students were
asked to write poems based on some given words (values).
In the “Preparation for the Next Text” section, students were
asked to write Can Yiicel’s poem “Su Gibi (Like Water)”
in their notebooks to draw their attention to another poem.
This textbook also included Hasan Latif Sariyiice’s poem
“Wildflowers” under the theme of “Nature and the Universe”
as a free-reading text.

The last textbook analyzed in this study was by Eselioglu
et al. (2021) for eighth graders. In the 20222023 academic
year, this is the only Turkish textbook used at the eighth-
grade level in Turkey. Information about the poems selected
for this book is presented in Table 8.

In the eighth-grade Turkish textbook, one can see that
a poem was chosen by the authors for each theme selected
in accordance with the Turkish Curriculum (MoNE, 2019),
except for the theme of “Science and Technology.” The
first poem in the textbook, “Insanla Giizel (Beautiful with
Humans),” is a poem written in free verse consisting of four
stanzas. The comprehension activities prepared for this poem
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Table 8. Ministry of education publishing eighth grade textbook (Eselioglu et al., 2021)

Theme Poet Poem Reading Text/Additional Reading Text
Virtues flhan Geger Insanla Giizel Reading Text
Independence War and Atatiirk  Arif Nihat Asya Bir Bayrak Riizgar Bekliyor ~ Additional Reading Text

Science and Technology - -

Individual and Society Necip Fazil Kisakiirek Kaldirimlar Reading Text
Time and Space Attila Tlhan Tiirkiye Reading Text

Zeynal Beksag Istanbul’la Hasbihal Additional Reading Text
Our National Culture Veysel Satiroglu Vatan Sevgisini Iten Duyanlar Reading Text
Nature and Universe Cahit Kiilebi Riizgar Reading Text
Citizenship Nazim Hikmet Ran Yasamaya Dair Reading Text

first presented instructions to guess the meaning of unknown
words, followed by open-ended questions such as “What do
you understand from the phrase ‘Sabahlar sizinle aydinlik...
(Mornings are bright with you...)’”” and “What does the poet
complain about in the last stanza.” Other questions relate to
the subject, main emotion, and the figures of speech used in
the poem. The figure of speech questions are related to simile,
hyperbole, personification, anthropomorphism, and contrast.
The poem “Kaldirimlar (Pavements),” which has a similar
poem teaching process, comprises eight quatrains and is writ-
ten using syllabic meter. There are questions about guessing
the meanings of words and checking the meanings from the
dictionary, open-ended questions to explain the content of the
text such as “Which lines give details about when the poet was
on the street,” and questions about the subject, main emotion,
and figures of speech. The question on figures of speech aimed
to draw attention to the use of language in poetry, especially by
asking about the contribution of figures of speech to expres-
sion. In the activity in which the students were instructed to
write a poem, Azerbaijani poet Bahtiyar Vahapzade’s poem
“Azerbaijan-Tiirkiye” was given, and they were asked to read
it and write a poem based on the feeling it left in them.

In the poem “Tiirkiye,” which is written in free verse
with a single stanza, the authors act according to the activ-
ity structures aimed at comprehension. There are questions
about finding the meanings of unknown words, questions
to explain the content, and questions about the main emo-
tion, subject, and figures of speech. A limitation was set in
the figures of speech question and the readers were asked
to find examples of simile, personification, and contrast in
the poem. Further, the activity presented various visuals of
Turkey to the students, and they were asked to write a poem
based on what these visuals made them feel. This sequence
in the content of the activity continues in the poem “Vatan
Sevgisini I¢ten Duyanlar (Those Who Love the Homeland
Sincerely).” The poem, which consists of five stanzas and is
written using syllabic meter, deals with the theme of one’s
love for their homeland. In addition to questions about the
subject, main emotion, and poem content, the students were
asked to listen to another composed poem, the folk song
“Uzun Ince Bir Yoldayim (I am on a Long and Thin Road),”
in the poet’s own voice and write what it made them feel.

Cahit Kiilebi’s poem “Riizgar (Wind)” is a work consist-
ing of seven stanzas and written in free verse. For this poem,

this textbook, which selected poems from well-known names
of Turkish literature, emphasized explaining the content with
open-ended questions. Finding the topic, main emotion, an
example of figure of speech, and the emotional value that
a repeated line adds to the poem are the prominent activity
titles. The poetry-writing activity asked students to write a
poem by choosing a theme among the six given. There are
examples of similar activities in the free verse poem titled
“Yasamaya Dair (On Living).” Among the content ques-
tions, especially “What do you think about the contribution
of frequent examples in poetry to the expression,” aimed to
make readers recognize the language of poetry. One can say
that identifying the subject, main emotion, and figures of
speech were other activity titles.

In this textbook for eighth graders, Arif Nihat Asya’s “Bir
Bayrak Riizgar Bekliyor” and Zeynal Beksac’s “Istanbul’la
Hasbihal” were selected as free-reading texts in the poetry
genre.

For the evaluation of the eight textbooks analyzed in this
research, Table 9 presents the findings regarding the distribu-
tion of poems across classes.

Based on the analysis of middle school textbooks, exam-
ples of poetry are mostly included under the theme of Our
National Culture (f = 8), followed by the themes of National
Struggle and Atatiirk (f=7), Nature and the Universe (f=0),
and Virtues (f = 5). It is understood that the textbook authors
did not include any poetry examples in the themes of Science
and Technology and Communication. The textbooks that
included the poetry genre the most are the books prepared
by Eselioglu et al. (2021) for eighth graders and by Erkal and
Erkal (2019) for seventh graders. The fewest examples of
poetry are found in the book prepared by Ertiirk et al. (2021)
for sixth graders. The fact that the curriculum does not set a
numerical limit for the poetry genre causes the author prefer-
ences to select the number of poems to be included.

Table 10 presents the findings regarding the distribution
of the texts according to authors.

There were 36 different poets whose poems are used
for teaching purposes in the Turkish textbooks used in sec-
ondary schools for Turkish lessons in the 2022-2023 aca-
demic year. Among these poets, Cahit Sitk1 Taranci, Bahtiyar
Vahapzade, and Jean de La Fontaine stood out with three
poems each. Cahit Sitki Taranci’s use of clear and expres-
sive language, one of Turkey’s most well-known poets,
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Table 9. Classification of poetry text in turkish textbooks according to grade and themes

Theme

Grade

Total

5.Grade

6.Grade

7.Grade

8.Grade

CB1

CB2

CB3

CB4 CBS CB6 CB7

CB8

Independence War and Atatiirk

Our National Culture
Virtues

Individual and Society
Nature and Universe
Citizenship

Health and Sports

Science and Technology

Reading Culture
Art

Feelings
Children’s World
Communication
Self-improvement
Time and Space
Total

+

++

7

+

3

+ +
+ 4+ + +

++
5 5 6 8

+ o+ + + + o+
— W N B~ W 00

E S NS R ]

Ju—

++ 4
8 48

*The abbreviations used in the table are CB1 (Capraz Baran & Diren, 2020), CB2 (Sariboyact, 2021), CB3 (Ertiirk et al., 2021), CB4
(Ceylan et al., 2021), CBS5 (Kir et al., 2021), CB6 (Akgiil et al., 2021), CB7 (Erkal & Erkal, 2019) & CBS8 (Eselioglu et al., 2021).

Table 10. Classification of poems in turkish textbooks according to author names

Poet

Grade

Total

5.Grade

6.Grade

7.Grade

8.Grade

CB1

CB2

CB3

CB4

CBS CBo6 CB7

CB8

Cabhit Sitki Taranci
Fazil Hiisnii Daglarca
Nimetullah Hafiz
Fatih Kisaparmak
Dursun Bulut

Orhan Veli Kanik
Bahtiyar Vahapzade
Jean de La Fontaine
Ataol Behramoglu
Siileyman Ozbek
Cahit Kiilebi

Aytiil Akal

Arife Hanc1

Orhan Saik Gokyay
Cevdet Kudret Solok
Yusuf Yang

Bestami Yazgan

Riza Tevfik Boliikbasi
Halit Fahri Ozansoy
Coskun Ertepinar

Abdullah Riza
Ergiiven

+ o+ o+ o+ o+ o+

+ o+ + o+ o+ o+

+

+ + + +

+

+
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Table 10. (Continued)

Poet

Grade Total

5.Grade 6.Grade

7.Grade 8.Grade

CB1 CB2 CB3

CB4 CB5 CB6 CB7 CB8

Yavuz Biilent Bakiler
Ziya Osman Saba
Niizhet Erman
Mehmet Beseri

Umit Yagar Oguzcan
Vasfi Mahir Kocatiirk
Arif Nihat Asya
Hasan Latif Sariyiice
Veysel Satiroglu
Hasan Ali Yiicel

ilhan Geger

Necip Fazil Kisakiirek
Attila Tlhan

Zeynal Beksag

Nazim Hikmet Ran
Total 6 7 3

[

+ + + o+ o+ + o+
+

Ju—

+ o+ o+ o+ o+
—_—

1

5 5 6 8 8 48

*The abbreviations used in the table are CB1 (Capraz Baran & Diren, 2020), CB2 (Sariboyact, 2021), CB3 (Ertiirk et al., 2021), CB4 (Ceylan
etal., 2021), CB5 (Kir et al., 2021), CB6 (Akgiil et al., 2021), CB7 (Erkal & Erkal, 2019) & CBS (Eselioglu, Set & Yiicel, 2021).

may have been influential in this choice. In the Secondary
School Turkish Curriculum, the criterion of including texts
of authors from different geographies where Turkish is spo-
ken outside Turkey in the text selection criteria (MoNE,
2019) makes Bahtiyar Vahapzade’s choice understandable.
The fact that Azerbaijan Turkish is a dialect close to Turkey
Turkish allows the poet’s poems to be taken without inter-
fering with the original language. The French writer and
poet Jean de La Fontaine was chosen because he is the most
famous representative of the fable genre, and his works have
been translated into Turkish for many years. However, it
should not be forgotten that the primary concern here is not
to exemplify the genre of poetry but to exemplify the genre
of fables written in the form of poetry.

DISCUSSION, CONCLUSION, AND
RECOMMENDATIONS

In the textbooks used for Turkish lessons in secondary
schools in Turkey, authors selected 35 reading texts and 13
poetry texts as free-reading texts. It is possible to say that
poems, which are accepted as the third text structure along
with informative and narrative texts within the text selection
criteria of the Turkish Curriculum (MoNE, 2019), are not
as many as texts that exemplify the prose genre. This is in
line with Carter’s findings for the UK (2012, pp. 3—4). It is
thought that the prejudices about the difficulty of the teach-
ing process in general against the poetry genre also affect the
text selection process.

When we look at the comprehension activities prepared
for the poems, one can see that although the rates vary
according to the textbook, in general terms, books emphasize

activities about guessing the meaning of unknown words and
finding the meaning from the dictionary, questions to explain
the verses and parts of the poems, and finding rhyme/redif
and figures of speech. Among the figures of speech, simile,
metaphor, anthropomorphism, and personification are prom-
inent. Almost all of the activities consisted of open-ended
questions. Considering that Turkish lessons aim to develop
basic language skills (reading, speaking, listening and writ-
ing), it is understandable that the question types are open-
ended. It is thought that students are asked to show their
understanding levels by enriching them with their telling
skills.

Sources often state that the poetry genre differs espe-
cially in the way it uses language and that the harmony
in poetry is provided by elements such as meter, rhyme,
and redif (Aksan, 1993, pp. 17-18; Benton, 1999, p. 524;
Khansir, 2012, pp. 241-243). However, there are very few
examples of activities that emphasize the difference in word
usage in poetry in Turkish language textbooks in Turkey.
One can see that the textbooks mostly touch on words with
unknown meanings, but there are no instructions and expla-
nations stating that the difference in meaning here is due to
the language of poetry. Technical elements such as meter
and repetition of sounds, which distinguish poetry from
prose in terms of form, are important for the genre (Huck
et al., 2004, pp. 360-365). However, although rhyme and
redif are included in the activities, the element of meter does
not appear in the activities. The limited reflection of the dis-
tinctive features that distinguish the poetry genre from other
genres on the prepared activities will of course complicate
the teaching process. This lack of activities related to poems
in the textbooks also makes it difficult to comprehend the
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genre. This situation will also make it difficult to realize the
aesthetic qualities of the poem.

In the literature, some findings suggest poetry writing
increases the level of attention, intellectual level, and atten-
tion to the difference in meaning and aesthetic features of
language (Cahnmann-Taylor et al., 2017) and that poetry
writing is rarely included in writing education (Wilson &
Myhill, 2012, pp. 553-557). Although not after every poem
in the book, the activities in Turkish textbooks also include
instructions for students to write new poems. However, these
instructions are limited to asking students to write a poem,
rather than planning the stages of writing a poem and the
teaching process. Due to the genre characteristics of poetry,
it should be used with other language skills in addition to
reading education. Although it is desired to include poetry
reading not only in writing education but also in speaking
education (Tamara & Merentek, 2019, p.148), there was
only one activity instruction for preparing a poetry recital in
the activities.

Shapiro’s (1985, pp. 375-378) findings about the lack
of a teaching plan by paying attention to the character-
istics of the poetry genre in the teaching process can also
apply to Turkish textbooks. Organizing the activities with
limited and monotonous guidelines is far from highlighting
the beauty and aesthetic quality of the genre. The activities
in the textbooks should be organized in accordance with a
teaching plan that covers poetry language, technical features,
and richness of meaning. Teaching poems in a way that will
form the basis for activities aimed at developing writing and
speaking skills as well as teaching reading will raise readers’
level of awareness of this genre.
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